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Introduction

Multilingual Academic Literacies: Challenges and Opportunities in the Age of Al

We live in a time of rapid and constant change that affects our lives and how we work. Academia
is not immune to these changes, and new challenges arise daily. Among these challenges, we
can highlight, on the one hand, the development of Artificial Intelligence and, on the other, the
opening up of the University to new audiences with their own languages, cultures, and
worldviews, as well as the emergence of new teaching and research contexts where knowledge
is conveyed in languages other than those traditionally predominant in the academic world.
Holding the EATAW Conference in Portugal, a country in southwestern Europe with deep links to
the Ibero-American and African universes, is an opportunity to bridge different academic cultures
and broaden the debate on academic literacy beyond its usual contexts.
Under the theme Multilingual Academic Literacies: Challenges and Opportunities in the Age of Al,
this Conference will enable the discussion of important issues such as:
e How do we understand and foster multilingual academic literacies?
e What current social, political, economic or technological phenomena challenge or
facilitate the development of academic literacy, and how do we respond to these?
e How is the role of multilingualism in Europe changing, and how will this affect university
writing?
e How is the growing use of large language models and other GenAl tools affecting
academic literacy and/or multilingualism?
e How can GenAl tools help or hinder the teaching and learning of academic writing?
e How can writing specialists best be informed/educated/trained to deal with the
challenges of multilingual academic literacy in the present time?

In this volume, you will find the abstracts of the presentations delivered at the Conference, as
well as the contact details of their authors. We hope that, beyond the moments of gathering in
Braga, interaction within the EATAW community may continue to deepen the discussions raised.


https://www.eataw.eu/
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Multilingual academic literacies: an assemblage of technological, social,
and semiotic resources

Suresh Canagarajah
ascl6@psu.edu
Pennsylvania State University (U.S.A.)

Suresh Canagarajah is the Evan Pugh University Professor at Pennsylvania State University. He teaches
courses in Global Englishes, Multilingual Academic Writing, Disability Studies, and Decolonizing Theories.
He was formerly the editor of the TESOL Quarterly and President of the American Association of Applied
Linguistics.

His Routledge Handbook on Language and Migration (Routledge 2017) won the 2020 best book award from
the American Association of Applied Linguistics. He’s the founding director of the Consortium for
Democratizing Academic Publishing and Knowledge which mentors multilingual and minoritized scholars
into research publishing.

This presentation is an embodied and personal rendition, situated in the author’s South Asian
literacies as illustrative of decolonial orientations. The presentation highlights the principles of
embodiment and relationality as significant for Southern communities, and contrasts them with texts
being treated as autonomous, individual, and instrumental in the European tradition. The difference
will be illustrated through the author’s study of scientific research writing to demonstrate how its
entextualization involves the distributed practice of diverse social networks, technological resources,
and semiotic repertoires across expansive space and time.
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Reclaiming the Human in Al-enhanced Academic Literacies

Julia Molinari
Jjulia.molinari@open.ac.uk
Open University (OU) Graduate School (United Kingdom)

Julia Molinari holds several academic roles. She is Academic Literacies Lead and Lecturer in Professional
Academic Communication in English (PACE) at the Open University (OU) Graduate School in the UK,
an Honorary Senior Research Fellow at the History Department of University College London (UCL), and
an Academic Mentor. She is also a Senior Fellow of the Higher Education Academy (SFHEA) and holds a
PhD on Academic Writing jointly awarded by the School of Education and the Department of Philosophy at
the University of Nottingham, UK.

Most notably, Julia has authored What Makes Writing Academic: Re-thinking Theory  for
Practice (Bloomsbury, 2022), a book that argues for diversifying and re-imagining academic texts and
practices in the interests of knowledge. Julia is bilingual in English and Italian and fluent in French.

Language technologies (LTs) are not new and a life without them means many things to many people:
unimaginable, impractical, unavoidable, undesirable, undemocratic, maybe even a welcome relief.
LTs include the familiar (dictionaries, machine translators, spellcheckers) and now the unfamiliar,
which is rapidly becoming the new normal: LLMs (Large Language Models) powered by GenAl
(GenerativeAl) and, apparently, AGI (Artificial General Intelligence) are automating writing in
unprecedented ways.

I wish to use this talk to press pause, just for a moment, to catch our collective breaths.

I would like to halt the dizzying speed at which these technologies are affecting our professional and
personal existence by sharing a critical realist perspective (Archer & Maccarini, 2023) on LTs and what
it means to be human (Molinari, 2025). This includes reflecting on LTs’ implications for academic
literacies broadly understood as multisemiotic modes of communication, which include
multilingualism (Lillis & Tuck, 2025). Al Realism entails neither techno-determinism nor techno-
enthusiasm nor luddism. Rather, it provides a critical space in which to interrogate why Al has so
abruptly irrupted into everyday life and how we might want to respond as educators. For example, it’s
no coincidence that ChatGPT was released in the wake of the COVID19 pandemic (Hussain et al.,
2024), with significant implications for the development of proctoring and surveillance technologies
(McKenna, 2022). It’s also no coincidence that Al is associated with fascist ideologies (McQuillan,
2022). That it remains a black box in terms of how it is trained and by whom also raises concerns for
academic writing (Gallagher, 2020). All this presents ideological challenges and opportunities for
academic literacies that include, for example, re-visiting what we mean by criticality and agency if
these foundational tenets of academic writing theory and practice are being deferred to GenAl.

References

Archer, M. S., & Maccarini, A. M. (Eds.). (2023). What is Essential to Being Human? Can Al Robots Not Share It?
Routledge.

Gallagher, J. R. (2020). The Ethics of Writing for Algorithmic Audiences. Computers and Composition, 57,
102583. https://doi.org/https://doi.org/10.1016/j.compcom.2020.102583
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“Writing poems and songs has also helped me”: unpacking the relationship
between literacy practices and academic achievement
Federico Navarro

navarro@uoh.cl
Universidad de O’Higgin (Chile)

Federico Navarro holds a B.A. from the Universidad de Buenos Aires and a Ph.D. in Linguistics from the
Universidad de Valladolid. He is a full professor at the Universidad de O’Higgins, where he has also served
as the Dean of the School of Education. He has been the founding chair of the Latin American Association
of Writing Studies in Higher Education and Professional Contexts (ALES). He has been the principal
investigator on eight research projects in Chile and Argentina.

He has produced numerous publications on language and education in 12 countries, including 13 books
and journal special issues, 45 articles in scientific journals, and 36 book chapters. Until recently, he served
as the Editor-in-Chief of International Exchanges: Latin America Section at The WAC Clearinghouse.

His topics of interest include reading and writing at the university, writing and disciplinarity, and educational
linguistics. His most recent project explored the connections between writing and academic achievement.

It is often assumed that reading and writing play a fundamental role in learning gains, success in
assessments, and overall academic achievement in higher education. This assumption underpins
most academic writing instruction and support initiatives implemented globally. However, evidence
supporting this link remains fragmented and usually lacks ecological validity; the specific impact of
reading and writing traits is unclear; and self-directed or community-based literacy practices are
frequently overlooked.

Adopting a sociocultural perspective and drawing on data collected in the Global South, this
presentation investigates what high-performing university students do with reading and writing in
contrast to students who consistently struggle to pass their courses. Findings indicate that only high-
performing students consult external sources and engage in independent research, although all
undergraduates report using common strategies such as underlining, note-taking, and planning.
Furthermore, while all students describe engaging in a wide range of complex and empowering
vernacular literacy practices, high-performing students identify significantly more continuities—
characterized by greater rhetorical complexity—between academic and non-academic domains.
Finally, high-performing students frequently engage in collaborative reading and writing as a self-
directed learning strategy, whereas low-performing students tend to work alone unless collaboration
is explicitly required by instructors.

This study broadens our understanding on literacy and academic achievement by foregrounding the
role of private and community-based literacy practices in educational trajectories, while also
acknowledging the complex literacy lives of students regardless of their presumed “academic
success.” Moreover, the findings support the development of an evidence-based literacy pedagogy
that engages with the languages, cultures, and worldviews of new student populations.

— 13—
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Literacia académica e enfrentamento da desinformacgao: percepc¢oes da
qualidade do texto por universitarios brasileiros e franceses no contexto de
inteligéncias artificiais
Gabriel Guimaraes Alexandre,' Cédric Fluckiger,? Fabiana Komesu'

guimaraes.alexandre@unesp.br, cedric. fluckiger@univ-lille.fr, fabiana.komesu@unesp.br

'"Universidade Estadual Paulista (Brasil), 2Université de Lille (France)

Palavras-chave: literacias académicas, desinformacao, inteligéncias artificiais

Este trabalho se situa no eixo 6 da conferéncia. Trata-se de reflexdes produzidas a partir de
enunciados atestados em contexto de literacia académica no ensino superior, visando a oferecer
subsidios tedricos e metodoldgicos para especialistas num contexto de desafios da literacia
académica na relagao com inteligéncias artificiais generativas (1A Gen).

Em praticas de literacia académica, ha uma expectativa institucional, de ordem sécio-histdrica, de
que universitarios produzam uma variedade de géneros discursivos nas atividades sociais de leitura
e escrita ao longo de sua formacgao (Lea & Street, 2006). Estudo realizado pela Associagao Brasileira
de Mantenedoras de Ensino Superior (ABMES, 2024), com graduandos em cinco regides diferentes
daquele pais, mostrou que 80% dizem conhecer ferramentas, com destaque para o ChatGPT
(OpenAl).

Uma IA Gen - a exemplo do ChatGPT — € um sistema capaz de produzir textos ou imagens ao se
apropriar de dados provenientes de bases digitais, em resposta a uma solicitagcdo formulada
(prompt). Na relacao entre literacia digital e |A, estudos sugerem que a utilizagdo de dispositivos que
auxiliam o estudante a alcancar dominio de atividades académicas diversas deve ser acompanhada
de acbes pedagogicas voltadas ao conhecimento técnico, critico e ético dessas ferramentas
(Baskara, 2025), aspectos também importantes no enfrentamento da desinformagao (Wardle &
Derakhshan, 2017).

Nesse contexto, o objetivo desta comunicagéao € estudar a percepgao que universitarios brasileiros e
franceses, da grande area de ciéncias humanas, tém a respeito da qualidade de um texto, quando
confrontados, em uma atividade didatica, a avaliar texto produzido pela ferramenta de |IA Gen
ChatGPT. O material € composto de 97 textos (41 em portugués brasileiro e 56 em francés),
resultantes de atividade aplicada entre universitarios do Brasil e da Franga. A organizacéo e analise
do material foi feita com o software de analise de dados Maxqda (2024).

Tenciona-se mostrar como a percepgao de universitarios de dois diferentes paises, a respeito da
qualidade do texto, pode ser de interesse tedrico e metodolégico em pesquisas de literacias
académicas, seja em reflexdes sobre o estatuto dos textos, seja em intervengdes pedagodgicas que
privilegiam determinada concepgéao de texto nas duas linguas em questao.
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The rapid spread of generative-Al tools for writing assistance has resulted in an onslaught of new
research studies, far too many to cite here. However, many teachers are incorporating generative Al
into their writing-related instruction and are making important localized—but often generalizable—
observations about the results. To provide a context for such reflection, we propose a roundtable in
the spirit of Donald Schén’s “reflective practice,” a concept that prioritizes teachers’ experimentation,
observation, reflection, and reconsideration of instructional practice. This cyclical process, similar to
classroom-based research, has also been theorized and advocated by scholars such as Kolb, Gibbs,
and Korthagen.

Accordingly, roundtable members will each describe and contextualize a use of generative Al for
writing support and instruction, along with a synthesis of their observations. Our goal is to generate a
livelier period of discussion and sharing than what occurs during the presentation of clinically
conducted research studies.

Presenter #1 will focus on students’ use of Chat-GPT to produce a 100-word “tiny literacy narrative”
focusing on some memorable event in their literate histories. Students composed a prompt, revised
the output, and reflected on the process all while recording their activities with a screencast program.
Presenter #1 will reflect on the results of this assignment and students’ uptake of Al assistance.

Presenter #2 will report on experiences using generative Al to foster reading motivation and promote
reading skills. As a decline of reading skills has been decried by many educators recently in higher
education, there seems to be a great need for creative pedagogies in this field. Al offers various
opportunities for active and interactive reading beyond summarization in connection with writing
which will be shown in the round table session.

Presenter #3 will share experiences of working with students to raise awareness of Al misuse in
academic assessments. Students were presented with exemplar ‘case studies’ based on real
academic misconduct cases. They were asked to identify and discuss the way generative Al was
misused in each case, and to reflect on its impact on the writing and learning more broadly.
Presenter#3 will share the outcomes of these tasks and discussions in the session.

Presenter #4 will discuss the teaching of Al literacies through students’ use of LLMs in the scripting of
a podcast. While the propensity of GenAl to hallucinate has been a central discursive theme amongst
scholars, this activity allowed students to explore the potential affordances and limitations of LLMs as
writing technologies by focusing on the rhetorical dimensions of writing for this genre.

Presenter #5 will discuss how different Al tools for academic research and writing have been integrated
into a Scientific Writing for PhD Students course since ChatGPT's introduction in November 2022. She
will share insights from this experience and explore strategies to help students use Al ethically to
maintain academic integrity.

Bibliography
Gibbs, G. (1988). Learning by doing: A guide to teaching and learning methods. Oxford Polytechnic.
Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and development. Prentice-Hall.

—16—


mailto:canson@ncsu.edu
mailto:otto.kruse@gmx.net
mailto:adrian.kirwan@mu.ie
mailto:monic@tauex.tau.ac.il

@

EATAW 2025

ONFERENCE

Korthagen, F., & Vasalos, A. (2006). Levels in reflection: Core reflection as a means to enhance professional
growth. Teachers and Teaching, 11(1), 47-71
Schon, D. A. (1984). The reflective practitioner: How professionals think in action. Basic Books.

— 17—



@

EATAW 2025

EF NCE

Adaptive Al writing tutors for personalized L2 academic writing instruction:
bridging technology and pedagogy
Nur Yigitoglu Aptoula,' Eda Isik,? Dilara Kekkullioglu®
nuryigitoglu@gmail.com, edaisiktas@gmail.com, dilarahae@gmail.com
'Bogazici University (Turkiye), 2Middle East Technical University (Turkiye), *Sabanci University (Tirkiye)

Keywords: Generative Al (GenAl), adaptive learning, L2 academic writing

Academic writing in a second language (L2) requires mastery of complex skills, such as coherence,
argumentation, and grammatical accuracy, which traditional teaching methods and feedback
mechanisms may not fully address. With the influence of generative Al (GenAl), traditional feedback
mechanisms have been supplemented in various ways. Recent literature has focused on the potential
harmful or beneficial consequences associated with its usage (Abbas, Jam & Khan, 2024), but, very
few, if any, have investigated the possible challenges or rewards in supporting L2 academic writing
development.

This roundtable aims to explore the potential of GenAl-powered writing tutors in addressing the
specific challenges encountered by L2 learners in English for Academic Purposes (EAP) contexts.
These Al systems could offer personalized feedback by analyzing learner submissions, adapting
prompts based on individual progress, and making the process of academic writing fun for the learner
with gamifying elements. These kinds of systems can foster a dynamic learner-centered approach to
academic writing. The adaptability of GenAl systems brings huge potential for accessibility and
attending to the needs of the learners where human resources are scarce and hiring personal tutors
could be economically challenging. The roundtable discussion highlights the dual potential of GenAl
tools: as a facilitator of individualized learning and a catalyst for pedagogical innovation. At the same
time, it underscores the importance of critical engagement with such tools to mitigate risks, such as
over-reliance on automated feedback. The focus will be on an interdisciplinary discussion of EAP
writing, pedagogy, and computer science.

Bringing together researchers from various fields can lead to valuable roundtable discussions around
GenAl’s potential in academic writing, resulting in practical processes, and technical prototypes that
can be deployed in learner settings. Therefore, in this roundtable, we aim to explore the integration of
GenAl tools in EAP pedagogy from our distinct yet complementary perspectives: linguistics, English
language teaching, and computer science, each bringing valuable insights into how language learning
and technology intersect. This session contributes to the EATAW community by providing actionable
insights into the integration of GenAl tools in EAP pedagogy, offering to discuss a framework for
leveraging technology to enhance multilingual academic literacies.
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An extended debate among academic literacy researchers has been about how to prepare university
students for the literacy demands they will encounter at the workplace once they graduate. Although
bringing the diversity of professional communication to the classroom can be challenging, researchers
agree that professional writing is complex (Rai & Lillis, 2013) and that to make a successful transition,
students require explicit long-term instruction (Leon & Pepé, 2010) of the epistemological and
organizational characteristics of the new context (Anson & Forsberg, 1990). However, this may have
changed with the emergence of generative Al technologies that have the power to craft entire
documents without much input from the writer. Even before Al’'s massification, professional
communication practices were marked by the reuse of pre-existing documents (Leijten et al., 2014;
Swarts, 2010), leaving us to wonder what is the role of literacy instruction in contexts where being a
writer requires replicating rather than creating. Is professional literacy instruction still necessary in
today’s world? In this qualitative study, we described and contrasted the writing practices that law
students who work as lawyers engage in at the university and their workplace. Our goal was to
understand what workplace writing looks like in a highly digitalized world and use this information to
revise current university curricula. Participants were six capstone Law students from Argentina, and
data collection methods included talk-around-text interviews (Ilvanic, 1998) and text analysis. Results
confirmed that professional writing is marked by digitalization, copy-pasting, and Al technologies, and
consists mainly of adjusting existing templates and does not require writers to produce large textual
units. However, data showed an interesting contrast in the role adopted when replicating by students
with and without previous writing training. Students with writing preparation had relevant genre
knowledge that enabled them to exercise their agency as writers, critique the templates they were to
replicate, and identify fake information online, as opposed to those without preparation, who mostly
followed directions and sometimes replicated without understanding what they were writing. These
results say something important about the direction literacy instruction at universities should take in
these technology-driven times.
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Academic writing is a crucial skill for PhD candidates, who must communicate complex ideas clearly,
structure arguments logically, and contribute original knowledge to their field. Despite its importance,
many doctoral students face significant challenges in mastering this competence. Non-native English
speakers, in particular, encounter additional obstacles, such as language proficiency issues and cultural
nuances. Recent studies have highlighted these challenges, stressing the need for targeted support to
help doctoral students overcome them (Gupta et al., 2022). Writing literature reviews is recognized as
one of the most demanding aspects of academic writing, requiring students to organize large volumes of
information, maintain a critical stance rather than summarizing sources, and position their research
within the broader scholarly discourse (Krumsvik et al., 2022). This communication presents the results
of a course employing a teaching methodology aimed at promoting academic writingskills by integrating
generative Artificial Intelligence (Al) tools. The course was part of the PhD4Moz Erasmus+ project, led by
the University of Minho in collaboration with three Mozambican institutions, and involved 15 PhD
students, from fields such as Health Sciences, Social Sciences, and Humanities. Throughout the course,
students worked with scientific sources in English, using a structured prompt engineering workflow to
write Portuguese-language literature reviews. The course design was informed by research on the
cognitive and socio-cultural aspects of academic literacy, particularly for multilingual scholars
navigating global academic contexts (Muresan & Orna-Montesinos, 2021). It also drew on studies about
the pedagogical applications of Al chatbots in academic writing (Krumsvik et al., 2024). The course
promoted the development of academic literacies through cross-linguistic practices and supported the
strengthening of Portuguese as a language of scientific communication. This approach aligns with
European multilingualism policies. Feedback from the students in the final evaluation questionnaire
showed that 69.2% rated the use of prompt engineering as "very positive," while 84.6% said the skills they
acquired were directly applicable to their academic writing and science communication. These findings
suggest that prompt engineering provides a valuable tool for enhancing academic writing and science
communication skills.
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The omnipresent use of large language models and other GenAl tools in practical daily language
communication situations, is viewed as effective, speedy, and mostly very helpful. Unfortunately, only
a splinter of the active users fully understands these generative phenomena which is affected by
algorithmic bias, algorithmic prejudice, semantic bias, contextual bias and stereotype of outputs.
Despite its limitations, ChatGPT has been used as a classroom writing tool. However, it is necessary
to provide safeguards to ensure integrity in L2 writing and a consistent feedback (Barrot, 2023).

The growing concern in the ESAP courses is about authenticity and originality of students’ writing (Jiang
& Hyland, 2024) and how to administer written assighments to stimulate a drive for originality. It is
proved that to identify some texts from generative Al is almost impossible (Gao et al., 2023). Yet, with
the use of a five-stage enquiry-based model (Pedaste et al., 2015; De Matas, 2023) for writing
assignments, the process of writing becomes transparent, and it is easier to point out differences
between human and artificial concept and approaches to writing.

In this practice-oriented presentation, | would like to provide an overview of development of ESAP
lesson plans as a reaction to the challenges originating from the ChatGPT use. This is a report on work
with graduate L2 students from creative arts disciplines such as photography, product/industrial
design and audiovisual studies who participated in the ESAP course designed to write an
argumentative essay. These graduate students understand what type of visual bias is included in visual
outputs from generative Al tools. With help of their visual literacy skills, we worked on development of
their academic writing skills. The lesson plans were designed to stimulate students’ creativity and
authenticity in academic writing tasks.
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O crescimento no uso de ferramentas de Inteligéncia Artificial (IA) esta a transformar o ensino superior
(Alvarez Cazares, 2024; Alzahrani, 2025; Soundarya, Devapitchai, Krishnakumari & Manickam, 2025).
Este artigo apresenta uma pratica didatica inovadora baseada no uso de um chatbot de IA projetado
para oferecer apoio personalizado na escrita académica (Aljuaid, 2024; Karatzas & Zogopoulos, 2024;
Okonkwo & Ade-lbijola, 2021). O desenvolvimento da ferramenta teve como ponto de partida um
mapeamento detalhado das dificuldades enfrentadas por estudantes de uma unidade curricular da
area da lingua num curso de Educacéo. Essas dificuldades incluem desafios relacionados a coeséo e
coeréncia textual, selegao lexical, construgao sintatica, entre outros. Assim, o chatbot foi projetado
intencionalmente para responder as necessidades especificas identificadas, promovendo solugdes
personalizadas e ajustadas aos contextos individuais dos estudantes.

O objetivo principal da ferramenta é otimizar as aprendizagens e fomentar o pensamento critico,
promovendo a autonomia dos alunos em processos de redacao diversificados, como resumos,
comentarios de texto, resenhas criticas, entre outros. A capacidade de memadria do chatbot permite
um acompanhamento continuo e ajustado, proporcionando feedback detalhado e orientado para a
melhoria continua da escrita académica.

Os objetivos do estudo incluem: (1) investigar o impacto da IA no desenvolvimento da literacia
académica no ensino superior; (2) descrever o processo de concegao e implementacao do chatbot
como recurso pedagogico; (3) avaliar a eficacia da ferramenta na promogao da autonomia e
pensamento critico; e (4) refletir sobre as implicagdes éticas e pedagodgicas da sua integragao no
ensino.

A metodologia baseou-se nas seguintes etapas: mapeamento das dificuldades enfrentadas pelos
estudantes na escrita académica, a que se seguiu um inquérito inicial sobre o uso de IA no ensino
superior. A partir dessas informacgdes, o chatbot foi desenvolvido e aplicado em sala de aula, seguido
porum inquérito final para avaliar as percegdes dos estudantes. Os resultados indicaram um impacto
positivo no desenvolvimento das competéncias de escrita, especialmente em termos de coeséo
textual e organizagdo das ideias.

Esta pratica inovadora oferece uma contribuicdo relevante para as metodologias pedagoégicas,
reforcando a importancia da integragdo responsavel de tecnologias emergentes na formagéao
académica e na promogao de competéncias criticas essenciais.
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Discussions about the intersectionality of second language writing research and writing center
practice can be traced back to Harris and Silva’s 1993 work, Tutoring ESL students: Issues and Options
that highlights the importance of the “individualized” tutorial model writing centers offer to
multilingual writers. This specialized training model empowers writing consultants to effectively
engage with writers from diverse linguistic backgrounds. As educators in U.S. higher education, we aim
to explore the evolving role of multilingualism in Europe and its impact on university writing. This topic
also serves as groundwork for our upcoming Writing Center Journal special issue, which highlights
global perspectives on diverse multilingual support structures. This special issue is a timely response
to the growing emphasis on language justice efforts on campuses across the U.S. and internationally.
Building on the foundations of second language research and its practical implications, thisissue aims
to reexamine and deepen the intersections between second language research and writing center
practice, aligning with the renewed focus on creating inclusive academic spaces.

In this roundtable, we are keen on understanding how these approaches have been contextualized and
applied to support multilingual writers in Europe as we learn about the institutional environments and
communities of multilingual writing support in Europe. This collaborative dialogue aims to capture the
evolving landscape of multilingual academic literacies through a focus on the following directions:

1- Pedagogical Approaches: What effective strategies and pedagogical approaches have writing center
practitioners implemented for assisting multilingual writers in European writing centers?

2- Tutor Training: What are some best practices for training writing center tutors to work with
multilingual writers, including linguistic diversity and cultural sensitivity?

3- Intercultural Competence: How has writing center support explored the role of intercultural
competence in facilitating communication between writing center tutors and multilingual writers?

4- Technology and Second Language Writing Support: How have writing centers leveraged technology
and multimodal tutoring to enhance support for multilingual writers?

5- Assessment and Evaluation: How have writing centers assessed the impact of writing center
tutorials on multilingual writing skills and confidence?

6- Collaboration and Outreach: What collaborative initiatives have writing centers in Europe initiated
with different entities on campus to better support multilingual writers?
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A elaboragdo de dissertagdes e teses coloca aos seus autores desafios de organizagdo e de
estabelecimento de conexdes entre as unidades estruturais ou informacionais do texto. Essas conexdes
incluem as correspondentes a movimentos projetivos integrados no discurso, ou projegcoes discursivas,
que anunciam conteuidos e unidades que surgirdo posteriormente no percurso textual. A relevancia da
antecipacgdo textual leva a que os documentos orientadores disponibilizados pelas instituicbes de
ensino superior recomendem frequentemente que seja ativada no capitulo introdutodrio. A investigagao
da estratégia também tem recaido sobretudo na introdugédo (Hogan et al., 2024; Kawase, 2015).
Contudo, a sua ativagao pode ser feita de forma mais alargada, acompanhando a organizagdo em
unidades estruturais e o fluir textual. Para isso, mobiliza o metadiscurso (Adel, 2006; Hyland, 2004, 2005)
e marcadores discursivos (Lopes & Carrilho, 2020). Este estudo investiga a estratégia de antecipagao
textual nas dissertagdes de mestrado, na drea da educagao, focando-se nao apenas naintrodugao, mas
alargando a analise a globalidade do texto e aos diferentes niveis de organizacao textual. Os objetivos
sdo analisar a presenga da dimensao ou estratégia de antecipagao nas dissertagdes de mestrado da
area da educacao e identificar recursos linguistico-textuais, por meio dos quais & construida.
Metodologicamente, foi constituido um corpus com dissertagdes de quatro instituicbes. A analise
procedeu a identificagdo de manifestagdes de antecipagao ou projegao discursiva e dos locais ou
unidades da estrutura textual em que ocorrem essas manifestagoes, além de identificar os recursos
linguisticos mais salientes que a constroem. Os resultados confirmam a relevancia da antecipagao
textual no capitulo introdutério e mostram também que a estratégia é reativada ao longo do percurso
textual, em diferentes niveis estruturais, desde o macrotextual, com as respetivas unidades
organizacionais, ao microtextual. Este nivel mais especifico apresenta uma ativagao nas dissertagoes
bastante varidvel. Em concluséo, a estratégia de antecipagao ou projegcao discursiva € ja ativada em
muitas dissertacdes, variando quanto aos locais, niveis e recursos ativados. A variagdo encontrada
remete para a necessidade de consciencializagdo das suas potencialidades para a coesao textual e
apoio a leitura, com vista a tomada de decisdo, em relagao a sua inclusao na progressao do texto.
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| teach a supplementary instruction online program (asynchronous) that supports academic English
language learning and study skills development. The program is designed using Validity Based
Arguments (VBA) (Chapelle et al., 2010; Kane, 2016) and Critical Language Awareness (CLA) (Shapiro
2022). Students are encouraged to ask questions and propose solutions while learning about writing
development as more than just a “hoop to jump” or structure to be navigated (Pearson, 2017). Since
the launch of ChatGPT-OpenAl, students have submitted Artificial Intelligence (Al) generated text in
their assessments. This trend created the opportunity to teach about using Al. My poster illustrates
paraphrase and annotation assessments, student responses, and my analysis of student work to
argue that reflecting student’s choices back to them through analysis of quantitative data can shift
their decisions in subsequent writing tasks. For example, in Winter 2024, 97% of students (n=688)
submitted Module 2 quiz answers that are nearly identical re: syntax and lexical elements. | shared
results with students to help them understand the constraints of Al use. | empirically conveyed and
deconstructed the incorrect, nonsensical, and plagiarized answers, and | reminded students that the
source texts for Module 2 & 4 assessments address purpose, audience and context through topics
such as linguistic diversity, equity issues, critical language awareness, and intercultural
communicative competence. In other words, | explain that Al generated text lacks nuance because it
does not speak to the context of our course and their answers should convey awareness of our
rhetorical situation. In sum, | used widespread cheating in Winter 2024 - i.e. copying Al generated text
to answer the Module 2 quiz question —as an important learning opportunity. In doing so, | was able to
influence students’ choices in Module 4 by arguing that Al generated text does not effectively address
audience, purpose, and context, and more importantly, it can lead a writer to adopt writing that is
cliché, incorrect, nonsensical, and plagiarized. Moreover, | ask them to do better next time. My poster
presentation will consider Winter 2025 data to answer the question: Do students "do better" in
paraphrasing tasks after explicit instruction and transparent analysis of assessment responses?
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The relationship between education and technology has become particularly dynamic in recent years;
therefore, scholars and educators are facing increasing pressures to adapt to or change the
multicultural educational contexts. The aim of this presentation is to address the experiences and
practices of bilingual and multilingual university students with generative Al tools. Although there is a
growing body of research on the use of Al in education recently, few studies have examined
pedagogical and ethical assumptions related to Al, through the personal experiences of university
students exposed to writing tasks (Chan & Hu, 2023). Moreover, Sasaki (2023) and Mochizuki &
Kashiwa (2024) emphasize the need for academic discussions on how to use Al tools to empower
students as multilingual writers.

We explored the experiences of 150 Bachelor and Master students in Humanities/Foreign languages,
Business/Economics, Electrical Engineering/Computing at two universities in North Macedonia and
Croatia. The main instrument was a questionnaire containing 24 questions addressing: 1) students’
use and familiarity with various Gen Al tools; 2) main reasons for the use, including the L1-L2
perspective; 3) trust and perceptions about benefits and risks of Al tools and 4) self-efficacy and
perceived ability to give instructions to Gen Al. Our analysis, among other issues, pinpoints various
aspects and factors that shape the perceptions about the use of these tools which may affect the
quality of students’ learning abilities. For example, increased confidence and speed of accomplishing
academic assignments in relation to ethics were the most frequent reasons for using Al among
participants. Examining the diverse uses of Gen Al tools through student emic lens helps us
understand the needs of our students who thrive to succeed in academia and beyond in various
disciplinary fields.
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As Anson and Straume (2022) warned, Al-based natural language producers have brought much
consternation to the composition classroom in recent years, prompting instructors to revise prompts,
reassess academic integrity policies, and reconsider broader course goals and outcomes. Some
scholars, such as Kleinman (2023), have presented cogent strategies to carefully weave Al throughout
class products and expectations, suggesting that we should stress the value and usefulness of such
programs whose inevitability is no longer in dispute. However, | believe writing teachers’ best response
to LLM models emerges from experiential learning strategies. As Mader (2020) and Chun (2010) argue,
writing instructors who move beyond the (mere) essay to assign students meaningful work experience
far more investment from students, whose motivation transcends the written page. In this practice-
oriented presentation, | will share two robust examples of experience-based writing assighments from
an upper-level Technical Writing course that manages LLM-produced writing via expectations of
multiple — and meaningful — modes of rhetoric. The first assignment requires varied modes of
composing, one of which must be Al-generated, along with student-written comparative analysis and
a book of technical data as deliverables. The second assighment, a service-learning module, requires
students to consult a local nonprofit organization who settles international refugees; the students
compose multiple iterations of proposals and scripts before producing instructional videos for newly
arrived immigrants. In both cases, students were highly motivated to compose beyond the classroom
to fulfill more meaningful incentives that led to better writing. Each illustration will serve my larger
thesis that, in the face of a wide range of comfort toward Al use among our students, we must demand
a focus on careful, intentional, dexterous use of rhetoric as a way forward, a focus well-served by
experiential learning.
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Generative Al is changing the conditions for teaching and assessing students' academic writing. This
is particularly true for degree theses that are written over a longer period, where students are expected
to develop both independence and the ability to think analytically, creatively and critically (Magnusson
& Zackariasson, 2019). Therefore, this project aims to develop new methods and strategies for
teaching and assessing students' academic writing with regard to the use of generative Al in degree
these courses. The questions that the project wants to answer are: How and in which parts of the
writing process can Al tools be useful for developing students' independence and the ability to think
analytically, creatively and critically? How and in which parts of the writing process can Al tools
become an obstacle to developing these abilities? The project is designed as a Change Laboratory
(Bligh & Flood, 2015) and will be carried out over two semesters in 2025 in a degree course in Teacher
Education for primary school teachers. The project involves four supervisors from two departments
within teacher education, the Department of Mathematic Education and the Department of Language
Education, as well as approximately 60 students who write their degree theses in pairs over a ten-week
period. The following data will be collected within the project: 1) Teacher-produced material, e.g.
teaching plans, instructions and tools for formative and summative assessment, 2) Students' formal
and informal writing, e.g. work logs, drafts and evaluations, and 3) Interviews during and after the
course with students and supervisors. The data will be used to describe and analyze changes in the
writing assignment and the writing process in the course, i.e. teachers' planning, implementation and
evaluation of teaching and assessment. These changes will be analyzed in relation to students'
opportunities to develop their academic writing regarding the ability for independent analytical,
creative and critical thinking with regard to the use of generative Al. During the presentation, we intend
to report on the progress of the project so far and some initial tentative results.
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The rise of Generative Al (GenAl) marks a profound shiftin education, particularly in academic writing,
by enabling the creation of text that challenges traditional notions of authorship and originality. While
GenAl offers significant benefits such as personalized learning and enhanced student engagement, it
also raises ethical concerns, including data privacy, algorithmic bias, and the potential erosion of
critical thinking skills. To navigate this evolving landscape, educational institutions must collaborate
to develop ethical guidelines, balance Al integration with preserving academic integrity, and equip
students with the skills to use these tools responsibly. This round table aims to present a network
involving 27 countries around the world, with representatives from universities as well as other
stakeholders. This network’s aim is organized into four interest groups to integrate GenAl into
academic writing in higher education. Each of them will be represented at this round table. The first
group analyzes national and institutional strategies for GenAl adoption, while the second develops
best practices and frameworks for students and teachers across educational levels. The third group
addresses supervisors' needs, offering training on ethical GenAl use in research supervision, and the
fourth focuses on creating an ethics framework to ensure equity and responsible GenAl usage in
academia. This round table will consist of a dialogue between representatives of each interest group
to answer emerging questions on this topic.
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Since ChatGPT was launched over two years ago, students have started using Al tools more and more,
many of them using these tools every day. But Al tools can be used in so many different ways —in ways
that are well thought through and that even inspire learning — or, conversely, in ways that risk cheating,
make a text worse, or hinder learning. What do students need to know to use the tools wisely, and what
kind of resource would appeal to them?

In this project, we developed an Al webpage for students at Karolinska Institutet, Sweden, based on
their own needs and desires.

We used a method of UX (user experience) combined with an agile and iterative mindset. Throughout
the entire project, we communicated with students, formed hypotheses about what kind of support
they need, and quickly revised hypotheses which were again tested. Finally, a web resource was
developed with the help of numerous students.

Our project showed that students believe that they understand more about Al than they really do, in
itself a pedagogical challenge. It also showed that students want a “hands-on” resource, one that
corresponds to their immediate questions and concerns. They are less interested in theory than in
practical ways that they can use Al tools now.

Because of students’ wish for just hands-on information, one challenge of the project became
balancing easy answers with appetizers to inspire students to deepen their learning. Despite that
challenge, the UX methodology allowed us to sharpen our pedagogical skills and produce something
clearer, more concrete, and more useful than we could have produced on our own.
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Educators and students alike are currently working out how they might benefit from, adapt to, or
perhaps resist, the current influence of Generative Artificial Intelligence (GAI) on all aspects of
research and writing. Empirical studies are adding to our knowledge of the nature of GAl texts (e.g.
Fang, 2024; Feng and Hyland, 2024) and student interaction with GAIl tools (e.g. Malmstrom et al,
2023). As writing instructors, we are concerned with how this new reality willimpact how we work with
students to help them develop as academic writers. This study emerged out of a curiosity about how
our students actually view and engage with GAl writing technology. We felt that the best way to explore
student practice and perceptions in this area was to carve out a space in our courses where students
could reflect on and discuss their use of and views on writing tools in general, and GAI tools in
particular. We believed this could help them develop self-awareness around the role of these tools in
their writing process. We also surmised that analysis of students’ reflections on the topic would likely
furnish us with insights that could enable us to develop pedagogical approaches—across all our
teaching—that would help all our students develop strategic, critical and ethical practices around GAI
tools. To achieve our aims, we first designed an assessment of STEM communication courses that
incorporated space for student reflection, discussion, and some experimentation around writing tools
and GAI technology. We then conducted a structured thematic analysis of the qualitative data
generated through students’ written reflections. Our research is based on Braun and Clarke’s (2006)
six-phase thematic analysis. This revealed four key themes—Responsibility, Finding Voice, Al Tools as
an Aid, and Critical Thinking—offering insights into the pedagogical implications of GAIl tools in
academic writing. We will outline our pedagogical and research processes and provide an in-depth
discussion of the themes that emerged from our analysis. We will also discuss how this work with
students has impacted our teaching as a whole.
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This paper presents an innovative application of Al chatbots in teaching academic writing at the
graduate level within an independent online course framework. The course is not linked to any specific
course, but serves as a support course and appears on all graduate students’ and faculty’s Moodle
LMS. While the online course provides foundational instruction on the principles and conventions of
scientific writing (Swales & Feak, 2012) using the IMRaD (Introduction, Methods, Results, and
Discussion/Conclusions) framework, the core innovation lies in the development and implementation
of specialized Al chatbots that enhance the writing support process. The chatbot system consists of
dedicated Al assistants for each section of a scientific paper, offering two primary functions. First, they
serve as interactive writing guides, answering student queries about section-specific requirements,
conventions, and best practices. Students can engage in real-time dialogue with the chatbots that
enable iterative improvement through immediate feedback and clarifying their understanding of
various aspects, from structuring research questions in the Introduction to presenting statistical
analyses in the Results. Second, the chatbots provide detailed feedback on students' written work,
analyzing both structural elements and content coherence within each section. Initialimplementation
suggests that this Al-enhanced approach could significantly improve the writing support experience
by providing round-the-clock assistance, consistent feedback, and personalized guidance. In
addition, it would serve to further developing learner autonomy and agency, especially in the complex
area of scientific English writing for publication (Krajka & Olszak, 2024). We suggest that this Al-
enhanced approach creates a tiered support system where Al chatbots handle routine writing queries
and structural feedback, freeing human instructors to focus on complex aspects like argument
development and disciplinary perspectives.
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Writing a research grant proposal is difficult for inexperienced researchers since it is a genre that is
both high-stakes and occluded (Swales, 1990, 1996). As part of this genre, the summary is particularly
important as it presents ‘the first real rhetorical test’ (Swales, 1990, p. 187). Several genre analyses of
summaries have been performed, with Matzler (2021) providing the simplest version consisting of just
five moves: 1. Territory; 2. Niche; 3. Goal; 4. Means; 5. Benefits. Other analyses, while differing in
terminology, concur in including these five moves, which can thus be considered prototypical, as
Matzler suggests. However, multilingual writers have been shown to struggle with structuring their
grant proposal summaries appropriately, sometimes omitting prototypical moves completely or failing
to signal them adequately (Charles & Whiteside, 2024). Tasked with teaching L1 Arabic exiled Syrian
researchers to craft proposals for competitive funding, it was necessary to introduce them to the
relevant genre moves. However, given their precarious situation, it was not always possible for them
to attend online instruction, or be provided with timely advice. Accordingly, it was decided to evaluate
whether the guidance provided by ChatGPT would be useful for them.

Research questions:

RQ1 To what extent does the genre analysis of grant proposal summaries provided by ChatGPT 4.0
conform to the analyses of published academic researchers?

RQ2 According to ChatGPT 4.0, what is the characteristic language associated with each move/step
and to what extent does it conform to the analyses of published academic researchers?

For RQ1, ChatGPT 4.0 was queried as follows ‘Give me a move and step genre analysis for a summary
of a research proposal for a funding body’. Here ChatGPT performed quite well, providing the five
moves identified by Matzler (2021), although it added a sixth move ‘Concluding with a vision’. For RQ2,
the 48 characteristic phrases given by ChatGPT were compared to the lexical bundles occurring in the
relevant moves/steps of research article introductions (Cortes, 2013). ChatGPT performed poorly, with
no ChatGPT phrase appearing in Cortes’ lists. This paper presents further details on ChatGPT’s
performance and discusses the pedagogical implications.
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This practice-orientated presentation will focus on proposed solutions to the challenges that
widespread access to generative Al tools presents to the teaching of writing in higher education today.
| draw from my experience as a professor and coordinator of writing courses at IE University, an
international school in Spain. The courses in question are “Writing Skills” (in the BA in Communication
and Digital Media), and “Research and Academic Writing Skills” (in the BA in Business Administration
and related dual-degree programs), both taught in English.

Since | took over as IE’s Writing Program Academic Coordinator in the summer of 2024, the syllabi for
both courses have been significantly redesigned with two main goals: to make courses relevant to their
respective degree programs, and to ensure adequate use of Al in line with learning objectives. Such a
redesign was deemed necessary after a surge in academic dishonesty cases the previous year. My
approach is informed by recent scholarly research on the inevitably “post-artificial” nature of texts in
the digital era (Bajohr, 2024) and a focus on assessment validity instead of cheating prevention
(Dawson et al., 2024).

The result is an understanding of writing instruction where the focus has shifted from formal aspects
of the practice to a much greater emphasis on content, critical thinking, Al-assisted research, and
effective communication. This is achieved through project-based assignments where scaffolding has
become key, based on realistic scenarios covering a wide range of text types: academic, professional,
journalistic, and creative. End-of-semester surveys suggest the experience has been successful in
increasing students’ intrinsic motivation and perceived learning, while reported academic dishonesty
incidents have been kept to a minimum.

By referring to original syllabi, assighnments, grading rubrics, and survey responses (from both students
and faculty), | will evaluate the extent to which the measures taken have been conducive to learning,
point to lessons that can be learned from these experiences, and identify future areas for
improvement. Despite its threatening aura, the arrival of Al has helped expose underlying pedagogical
limitations and forced writing instructors to improve our teaching methods.
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O presente estudo, intitulado «A Disciplina de Lingua Portuguesa no Ensino Superior: do seu Estatuto
e Objectivos, aos Objetos e as Praticas de Ensino e Aprendizagem», resulta do programa de
doutoramento em Ciéncias da Educacao, na especialidade de Literacias e Ensino de Portugués,
frequentado na Universidade do Minho, desde o ano lectivo 2023/2024. Nele, procuraremos ver como
a componente relativa ao conhecimento gramatical articula-se com aforma como se desenvolvem as
competéncias de escrita e de leitura do estudante universitario, na disciplina de Lingua Portuguesa,
tendo em conta o contexto ou area de especializagao, e como o professor, enquanto responsavel pela
disciplina seleciona os textos e procede a sua abordagem no processo de ensino e aprendizagem, nas
Instituicdes de Ensino Superior em Angola. Pois, observa-se que nas universidades ainda se coloca o
foco no ensino de competéncias e conhecimentos de forma genérica. Com base no problema,
apresentamos a seguinte pergunta de partida: Qual é o estatuto e o que caracteriza a disciplina de
Lingua Portuguesa nas instituicdes do Ensino Superior em Angola? Para viabilizar o nosso estudo,
selecionamos uma metodologia predominantemente qualitativa, recorrendo aos seguintes
procedimentos de recolha de dados: inquéritos por entrevista e por questionario, observagao de
aulas e consulta documental. Consideramos que, pela relevancia da disciplina em estudo, as
Instituicdes de Ensino Superior de Angola, através dos seus responsaveis e docentes, devem definir
adequada e criteriosamente os programas dessa Disciplina, com vista a garantir a qualidade do
ensino e da aprendizagem dos estudantes. Neste projecto pretendemos atingir os seguintes
objectivos: Caracterizar a disciplina de Lingua Portuguesa (LP) nas Instituicdes de Ensino Superior
Publicas em Angola e Elaborar, numa perspectiva critica, uma proposta de programa para a disciplina
de LP nas IES.
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When assessing language production tasks, we often use assessment grids that have a scale of rubrics
containing gradable adverbs or adjectives to qualify students’ achievement of a specific skill. These
rubrics are often associated with a specific number of points that we add up to calculate the final grade
based on a percentage threshold. Such quantitative procedures falsely assume that learning is
measurable. They give us the impression of objectiveness and inter-rater reliability, despite the fact
that we likely face a dilemma when deciding between the “excellent” or “very good” rubric. Moreover,
it also creates a compensation effect that allows borderline students to pass the assignment based
on their performance of secondary skills. The ultimate problem is that the use of such assessment
generates a grade that doesn’t fully reflect the acquired skills. Based on Pasquini’s (2019, 2021) model
of expanded curricular assignment, the workshop aims to show how to design an alternative
summative assessment grid that only relies on rubrics to assess the task of comparing scientific
articles in different languages that enhance students’ multilingual academic literacy skills. The
construction of such a grid requires us to think about the “fundamental criteria (FC)” students need to
attain to realize the task (the checking of all of these criteria determines the passing threshold) and the
“enhancement criteria (EC)” that allow students to excel at the task. The attained number of FC and
EC generates a “descriptive grade” that directly reflects students’ skill-based performance. This
summative assessment grid not only ensures that the most fundamental skills are acquired but also
aligns with the paradigm of “assessment for learning”, in that students are granted the opportunity to
improve any missed FCs and resubmit their work for a reassessment of only the missed FCs. Since the
grading is based on a binary check/uncheck system of criteria, it has the potential to increase
inter/intra-rater reliability (Li 2022). Finally, the logic of this “task-specific assessment checklist” can
be applied to any other language production task. Attendees will thus expand their assessment
literacy skills.
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This workshop invites participants to use a writing for discovery approach to embrace uncertainty and
explore critical thinking about academic writing with Generative Al tools: Large Language Models
(LLMs) such as ChatGPT in particular.

The main objective of the workshop is to provide participants with the opportunity to articulate their
evolving relationship with LLMs by creating pieces of Reflective Writing and Creative Writing.

In the workshop, we will introduce ourselves, write privately, and discuss our writing in small and
plenary groups. We will use writing prompts that involve metaphor, dialogue, and poetry. There is no
critique of the writing. No previous experience of Reflective or Creative Writing is necessary.

The writing activities can, where appropriate, be adapted for students (to address the demand for
critical thinking in Al literacy frameworks) or for teaching staff (to promote confidence and criticality in
Al pedagogy). All orientations towards LLMs are welcome. The activities invite a nuanced exploration
of the potentials, limitations, and core values underlying individual approaches to LLM use or disuse.
The workshop is based on research into the use of Creative Writing and Reflective Writing for
professional and personal development: namely, the work of Bolton (2018, 2013), Bolton, Field and
Thomson (2006), Adams (1990), and Den Elzen and Lengelle (2023). This research has demonstrated
that such writing operates notably: by allowing for a playful way to explore potentially challenging
material; by tapping into unconscious thoughts and emotions, silencing the inner critic; and by using
writing prompts as a structured container for complexity. These writing processes can be a catalyst for
change by allowing individuals to release self-doubt and to question previously held beliefs, fostering
a stronger authentic voice and deepening self-understanding.

This workshop responds to the theme of the conference by using these research-based Creative and
Reflective Writing strategies to explore how academic writing instructors can orientate themselves
and their students to the potentials and limitations of GenAl tools. They offer rich resources for ‘staying
with the trouble’, in Haraway’s words, promoting confidence and criticality in Al-era writing pedagogy.
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O fortalecimento do ensino pelo viés dos letramentos académico-cientificos na universidade amplia as
condigoes de participagao efetiva dos académicos em praticas sociais plurais e de carater multiplo em
diversas esferas de atuagdo. Nesse sentido, no intuito de ampliar a compreensao sobre como se
configuram os letramentos no ensino superior, objetivamos investigar as praticas e dispositivos de
leitura e escrita de textos académicos mediante as percepgdes docentes no setor de Ciéncias da Saude
de uma Universidade Estadual do Parana. O arcabougo tedrico ancora-se nos estudos de letramentos,
entre os quais destacamos Kleiman (1995), Lea e Street (2014), Fiad (2015), Cristovao e Vieira (2016),
Carvalho (2013) e Godke et al. (2023), ao defenderem que os letramentos académicos vao além da mera
aquisicao de habilidades técnicas de escrita, devendo integrar praticas sociais situadas por meio da
adocao de abordagens pedagogicas que reflitam as necessidades e expectativas institucionais. Esta
investigagao esta vinculada ao Laboratoério Integrado de Letramentos Académico-Cientificos, que visa
fortalecer as praticas linguageiras em instituigdes de ensino superior do estado e na parceria com CIED,
UMINHO. Inicialmente, foi construido um questionério via Google Forms, aprovado em Comité de Etica
da Universidade Estadual de Londrina (UEL), e enviado aos docentes de uma das universidades
envolvidas. O recorte em analise traz respostas recebidas de dezessete docentes do Setor de Ciéncias
da Saude, sendo eles dos cursos de Enfermagem, Fisioterapia, Medicina, Nutricdo e Psicologia.
Conforme as resultados demonstraram, ha um padrao de menor dificuldade de leitura e escrita dos
académicos dos cursos de Psicologia e Medicina. Ademais, 0s cursos que apresentaram um nivel maior
de letramento, também sao os cursos mais concorridos do pais e grande parte de seu publico vem de
contextos agenciadores de leitura e escrita, como colégios de Ensino Médio com foco no Exame
Nacional do Ensino Médio e no Vestibular e cursos preparatérios para as provas. Na analise observamos
a nao aplicagao de avaliagOes diagndsticas pelos docentes como forma de suprir lacunas, tendo
influéncia na porcentagem que demonstra os obstaculos de compreensao e produgao de textos e na
heterogeneidade das salas de aulas, sendo, portanto, necessario reconfigurar as praticas.
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As internationalization in the educational sphere expands worldwide, tertiary institutions often choose
the English language for content delivery, in a foreign-language environment, such as the post-Soviet
space. In Kazakhstan, the desire to catch up with the West has spawned a multi-lingual language
policy that includes English-Medium Instruction (EMI) tertiary programs. However, EMI also implies
other fitment factors like educational culture, being that post-soviet countries have a range of
particularities (Yakontova, 2001) especially regarding literacy. At the same time, in EMI, the literacy
level of students is often not problematized, nor is the nature of linguistic support. As McKinley and
Rose (2022) claim, “language-related challenges” are the greatest barrier to the spread of EMI. The
challenges in Kazakhstan are not only linguistic; they’re educational (Sharp, 2010), as students in
Kazakhstan generally leave high school having weak reading-to-write capabilities. They are then faced
with tertiary literacy and metacognition demands from foreign-language universities, necessitating
skill support in their L2. Literacy pedagogues typically play a role in the socializing of students into
tertiary- English literacy (Duff, 2010). In order to scaffold such a literacy process, an instructor must
look beyond writing production and investigate intangible aspects like students’ beliefs about writing.
In an age of electronic aids, this important step can encourage students to forge their own sense of
authorial literacy identity. The author used a participatory action research methodology to look at
authorial voice development in his own first-year undergraduate writing course, in Kazakhstan. This
mixed-methods study looked at students’ behavior, writing and identity development. The results
yielded some data about students’ understanding of, and cooperation with the literacy process, their
degree of writing achievement, and an indication of their authorial identity in their L2. It also indicated
that such small-scale research can reveal much about the dynamics of a literacy classroom that essay
analysis, or plagiarism reports alone cannot provide.
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In recent decades, scholars have increasingly been required to publish internationally in high-ranked
journals, creating a need for support, particularly for researchers who attempt to publish in L2 English.
Move-step models of text structures derived from Swales (1990) have been used broadly in multiple
disciplines to understand and teach writing of research articles, mainly in disciplines that commonly
use a version of the IMRD structure. However, there are disciplines where describing article structure
is more challenging, as it is less apparent and also potentially less standardized. One such discipline
is literary studies. Although traditionally books have been the primary vehicle to communicate literary
scholarship, literary scholars are also increasingly being required by institutions and evaluation
boards to publish in journals. However, little research exists to date about the structure of published
research articles in the field. Several studies have dealt with abstracts in literary research articles
(Doré, 2013; Tankd, 2017), but not, to the best of our knowledge, with the structure of entire articles.
There are also several discussions of the structure of argumentative texts (Hyland, 1990; Kruse, 2017)
which are potentially relevant, but have not been explicitly connected to the field of literary studies. In
this paper, we look at 20 papers published in two high-ranked international journals in literary studies
to establish whether there is an identifiable macro-structure across articles. We undertake a bottom-
up qualitative analysis of the articles to segment them into sections that serve particular functional-
communicative functions. Next, we attempt to classify these segments into potential specific moves
and steps. The results are then compared against existing models (e.g. models of argumentative text
construction and existing move-step analyses). Finally, we discuss the pedagogical implications of our
findings and make recommendations for writing and training relevant to researchers in the field of
literary studies and other fields that do not typically employ the IMRD structure.
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This presentation will reflect on how a school wide implementation of an Al in Assessment Scale
(Perkins et al, 2024) has been used to investigate how guided GenAl activities can help and/or hinder
students and academic writing teachers throughout learning and teaching academic writing skills.
These activities were included in our Research and Writing modules which include students on
Business, Social Sciences, Science and Pre-Med programmes.

Since ChatGPT exploded into popular awareness in late 2022 higher-education institutes and teachers
have been trying to keep up with the rapid and constant changes. The initial focus was on student and
staff fears about the impact on academic integrity and a deficit model approach to learning to an
attempt to recognise the potential for GenAl to empower students and teachers.

The Assessment Scale was implemented to provide clarity to students to what extent they could use
GenAl in their assessed work. However, previous discussions and feedback from students and
teachers revealed differing understandings of what was helpful and what was hindering to learning.
The activities | will discuss look at how teachers and students can engage with GenAl in a critically
reflective manner while supporting learners along the writing process.

Feedback from students has shown that they are more confident in how they can use GenAl to help
develop their academic writing skills and avoid issues with academic integrity. Teacher feedback
suggests that working with students with these activities has given them time to explore more deeply
how GenAl can help and hinder teaching and learning beyond what Corbin et al (2025) report as the
“absurd line” of acceptable use of Al in Academic Writing.

Following the initialintroduction of these activities we plan to create a bank of activities that have been
shown to help students in academic writing and this is now being more widely promoted across the
University and is being adapted to different subject areas and genres of writing.
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The integration of artificial intelligence in education (AIEd) is quickly transforming teaching and
learning, offering unprecedented opportunities alongside increasingly complex challenges. GenAl
tools empower multilingual student writers through the writing process from brainstorming to
streamlining drafting and editing processes, while specialized GenAl teacher tools enable targeted
feedback and personalized guidance, ultimately enhancing educational outcomes. This
transformative potential elicits both excitement and concern among educators: while Al promises to
revolutionize education, it also raises critical issues such as students’ misuse of Al as a shortcut that
hinders skill development, plagiarism, and over-reliance on technology. Striking a balance between
these opportunities and challenges is essential to fostering effective and ethical integration. This
workshop examines how GenAl tools can simultaneously advance and complicate the teaching of
academic writing. Rooted in the CEFR action-oriented approach, which views language learners as
social agents completing meaningful tasks through language use, the session highlights the
importance of designing engaging, authentic writing tasks that reflect real-world contexts. Participants
will explore how GenAl tools can assist in crafting these tasks, aligning learning activities with
students’ needs and goals while fostering critical thinking and the practical application of language
skills. Through pedagogically sound, hands-on activities with GenAl tools such as ChatGPT and Brisk,
participants will gain practical experience and engage in collaborative discussions that address the
potential, limitations, and risks of these tools. By aligning practical applications with critical pedagogy,
this workshop empowers educators to harness Al’s potential effectively while maintaining academic
integrity, enhancing students’ writing skills, and fostering autonomy in multilingual contexts.
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Academic writing is central to fostering critical thinking and disciplinary identity in higher education
(Avila Reyes et al., 2020). However, the rapid proliferation of artificial intelligence (Al) tools, particularly
large language models like ChatGPT, has challenged traditional academic literacy practices. Drawing
from sociocultural theories that view writing as a situated and ideological process (Bloome et al.,
2018), this study aims to explore how pre-service teachers perceive and use Al in their academic tasks,
highlighting both opportunities and challenges. While Al tools have the potential to support writing
processes (Nazari et al.,, 2021), they also raise concerns about authorship, integrity, and
epistemological engagement (Dergaa et al., 2023) — topics that remain underexplored, particularly in
the context of teacher education. This mixed-methods research focuses on students enrolled in
Primary Education, Special Education, and Early Childhood Education programs at two Chilean
universities. A structured survey with Likert-scale and open-ended questions was administered to 185
students (162 women, 19 men, 4 non-binary, mean age = 21 years), followed by semi-structured
interviews with 9 high-performing students (three per program). Results from the survey indicate that
Al, particularly ChatGPT, is widely used, primarily for writing revision. However, students expressed
significant anxieties about potential plagiarism accusations and concerns regarding the veracity of Al-
generated content, reflecting concerns typically held by university educators (Cotton et al., 2024). The
interviews highlighted key challenges in fostering a reflective use of Al for academic tasks and
identified good practices that could be integrated into higher education. Overall, the findings
underscore the urgent need for higher education institutions to explicitly address Al literacy through
systematic and institutionalized approaches that tackle its ethical, ideological, and practical
implications. To bridge this gap, pedagogical guidelines are proposed based on both the findings of
this study regarding students' perceptions, and the insights provided by the existing literature on Al as
a tool for academic writing.
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The University of Luxembourg is quadrilingual, with mono-, bi-, tri- and quadrilingual programmes in
French, German, English and Luxembourgish. PhD students can choose to write their thesis inany one
of these languages. Two teaching approaches are practised for thesis writing: critiquing groups, in
which doctoral students read and comment on the writing of other students, and productivity groups,
in which students write alongside each other (Guerin & Aitchison, 2023). Agreeing to submit a piece of
writing to peers can help students apply information obtained from theoretical reading to their
research results. But in the course of this feedback on written work, which is a stage-by-stage, multi-
layered process (Becker, 1986), general inconsistencies in reasoning and local misconceptions
remain. The peer proofreading process takes place among students at the same hierarchical level,
which facilitates discussions on the meaning of passages in the text (Lejot, 2017). But some students
point to the fact that peers are not sufficiently qualified to give comments comparable to those
provided by higher education professors (Rollinson, 2005). The interdisciplinary nature of texts written
by different PhD students also contributes to the lack of qualification of proofreaders. This article will
address the following research question:

What impact do interdisciplinarity and multilingualism have on peer proofreading? To answer the
question, we will analyse questionnaires completed by 50 doctoral students who participated in an
academic writing course including peer proofreading. We will analyse the responses to the
questionnaire and the feedback given on the course.

First results suggest that the interdisciplinary nature of peer proofreading, in other words doctoral
students in medicine, physics, political science, education and literature reading each other’s texts,
initially gives rise to scepticism among participants before ultimately leading to discussions and
explanations of respective discipline-specific conventions, and therefore a better awareness and
understanding of one’s own ways of working. We will suggest applicable recommendations to promote
favourable conditions for our PhD students to write in a multilingual environment, thereby improving
the sense of belonging to an academic community (Vincent et al, 2022).

Bibliography

Becker, H. (1986). Ecrire les sciences sociales. Commencer et terminer son article, sa thése ou son livre.
Economica.

Guerin, C., & Aitchison, C. (2023). Finding Confidence in Writing: Doctoral Writing Groups. In D. L. Elliot, S. S. E.
Bengtsen & K. Guccione (Ed.), Developing Researcher Independence Through the Hidden Curriculum (pp.
147-156). Springer International Publishing.

Lejot, E. (2017). La relecture entre pairs en formation doctorale: de l’lanalyse des commentaires a U'élaboration
d’une grille d’accompagnement, Lidil, 55 [En ligne]. https://doi.org/10.4000/lidil.4255

Rollinson, P. (2005). Using peer feedback in the ESL writing class. ELT Journal, 59(1), 23-30.

Vincent, C., Plante, ., Tremblay-Wragg, E. & Barroso da Costa, C. (2022). Adapted and validated psychological
health scale in the doctoral context. Mesure et évaluation en éducation, 45(spécial), 183-214.
https://doi.org/10.7202/1110996ar

— 45—


https://doi.org/10.4000/lidil.4255
https://doi.org/10.7202/1110996ar

@

EATAW 2025

EF NCE

Navigating multilingualism in EMI courses through bilingual instruction and
digital tools
Roseanne Kheir Farraj, Mira Sabbah-Khoury

roseannek@yvc.ac.il, mirak@yvc.ac.il
The Max Stern Yezreel Valley College (Israel)

Keywords: English as a Medium of Instruction (EMI), Artificial Intelligence (Al),
multilingualism, internationalization, academic literacy

This study explores the complex interplay between multilingualism, academic literacy, and Al
integration in the development and delivery of English as a Medium of Instruction (EMI) courses in a
peripheral multilingual college setting in Israel. Within the context of a national reform by the Council
for Higher Education (CHE) mandating EMI courses for all students, this research focuses on the
experiences of four nonnative English speaking teachers — two teachers from the nursing faculty and
two teachers from the English unit — tasked with implementing these courses for linguistically diverse
students (e.g., Arabic, Hebrew, Russian, Circassian, and Amharic speakers) with varying English
proficiency levels. The reform aims to foster internationalization through enhanced mobility for
students and faculty. However, it also raises significant sociocultural, pedagogical, and technological
challenges. The study employs qualitative methods, including semi-structured interviews with four
teachers and an analysis of weekly EMI consultancy meeting protocols. Thematic analysis identified
three core themes: (1) Sociocultural challenges: Teachers expressed concerns about the equity of EMI
courses for students with limited linguistic resources and minority students (e.g., Arab students),
emphasizing the tension between inclusivity and academic standards. (2) Pedagogical dilemmas:
Faculty grappled with the role of code-switching between English and Hebrew in addressing
classroom linguistic diversity. Moreover, the integration of Al tools like generative language models for
writing assignments sparked debates about academic integrity and learning enhancement. (3)
Sociopolitical considerations: The study highlights how external factors, such as wartime conditions,
affect student motivation and emotional readiness to engage with EMI courses. This study contributes
to ongoing discussions on fostering multilingual academic literacies in the age of Al by interrogating
the role of technology in addressing linguistic and pedagogical challenges. It proposes practical
insights into how GenAl tools can be leveraged to support multilingual academic writing while
addressing ethical considerations. By situating these findings within broader sociopolitical and
educational frameworks, the research underscores the need for nuanced, adaptive strategies in EMI
course delivery. This work contributes to understanding the evolving dynamics of multilingualism and
academic literacy in higher education, emphasizing the importance of teacher professional
development and informed policy-making in navigating these challenges.
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Writing is a specialized and complex skill that develops throughout life, requiring university education
to provide a broad repertoire of writing experiences. Such experiences are essential to familiarizing
students with the discursive genres of their disciplines and professions (Navarro, 2019). However,
research indicates that university students often perceive academic writing as a significant challenge,
likening the experience to navigating an unfamiliar culture (Avila-Reyes et al., 2021; Borioli, 2019). This
challenge is particularly pronounced in initial teacher education, where writing development is a
critical yet demanding area of training. This study examines how university writing experiences
influence the development of writing skills and pedagogical content knowledge among future
teachers. A case study methodology was employed, involving two trainee teachers who submitted two
texts (one academic and one non-academic) and participated in a semi-structured interview based on
the "talk around text" methodology (Lillis, 2008). The data were analyzed through double-coding to
identify the frequency of appraisal expressions (nouns, adjectives, verbs, adverbs) and compare the
use of grammatical person across tasks. The findings illustrate how pre-service teachers navigate their
writing processes, develop metalinguistic awareness, and demonstrate rhetorical flexibility in diverse
writing experiences. These insights reveal how such experiences contribute to the construction of
flexible identities as writers, which are vital for their dual roles as writers and teachers of writing. Based
on these findings, a model for writing education is proposed to address the opportunities and
challenges identified. This model includes three key dimensions: 1) Engagement with diverse writing
experiences to become familiar with the conventions of both academic and non-academic genres,
equipping them with a range of linguistic strategies and resources. 2) Fostering metalinguistic
reflection through discussions around texts in order to analyze linguistic and discursive resources,
understand their functions, and reflect on genre conventions. 3) Promoting pedagogical reflection
through text-based discussions as a foundation for generative pedagogical insights, focusing on the
dual identity of the writing teacher: as both a writer and a teacher of writing (Cremin & Oliver, 2017).
The findings provide research-based strategies to improve the teaching of academic writing and
promote reflective practice in initial teacher education.
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This presentation considers the impact of GenAl on a large-scale EAP subject in a Hong Kong
university. The subject, taken by over 1500 students each year focuses on academic writing, academic
presentations and referencing. While it was forced to change during COVID due to the absence of face-
to-face classes (e.g. Moorhouse, 2020), in many ways it has remained very similar in content and
format to what it was 20 years ago. However, the impact of GenAl might mean that significant changes
are forced on to the subject, specifically related to academic writing. Despite initial concerns, GenAl
has generally been accepted in the tertiary education in Hong Kong (Huang et al., 2024). Statements
such as taking an “open and forward-looking stance” about integrating GenAl tools, seeing ChatGPT
and similar tools as “a positive and creative force” in education, and hoping that these new tools will
lead to “innovative learning, teaching, and assessment practices” are common in universities in Hong
Kong (Chan, 2023; The Hong Kong Polytechnic University, 2023) Teachers have had mixed opinions,
from fully embracing and encouraging use of GenAl, to hoping it can be banned and put back in its the
box. Students are generally in favour of the tools, although they can be hesitant when questioned
about how they are using it (Chan & Hu, 2023). The presentation will consider quantitative and
qualitative data from students and teachers about how GenAl has impacted the educational
environmentin generaland the EAP subjectin particular over the last two years. It will look to the future
and reflect on how the EAP subject might adaptin the coming years as GenAl tools become embedded
in the educational landscape.
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Students in higher education may face certain challenges when it comes to recognising and navigating
the conventions of different academic writing communities (Nesi & Gardner, 2012) at Bachelor’s and
Master’s levels, which can be specific to their discipline and/or linguistic community. This
presentation, which has its foundations in genre analysis (Swales, 1990), aims to report on
investigations into instructors’ experiences of guiding and supervising as well as students’ experiences
of writing research proposals in three different languages (English, Italian and German) at the Faculty
of Education of a trilingual university in the north of Italy. It additionally outlines an analysis of the
possible features of successful research proposal writing, which is considered an occluded genre
(Swales, 1996), for this context. The approach is qualitative, involving semi-structured interviews, with
a view to preparing the ground for a larger-scale quantitative study using corpus linguistics
methodology as a future second step. It draws on proposed models of text analysis, including Swales’
(1990) rhetorical moves and Hyland’s model of metadiscourse for L2 postgraduate writing (2004),
which examines through a context-specific, crosslinguistic lens (Polio, 2017). The eventual findings
may lend themselves to attempts to raise student’s levels of awareness of the social function of
academic writing (Lea & Street, 2006) within their discourse community, which may or may not
develop to the extent ideally required in higher education due to students’ increasing use of large
language models to aid research proposal writing. This exploratory investigation will have obvious
implications for didactic choices faced by academic writing instructors and may serve as input in the
preparation of materials for self-study.
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In this presentation, two academic writing instructors at a Canadian university focus on innovative
practices that promote academic literacy in the form of multimodal writing instruction as one solution
to the challenges and tensions that Al poses in academic writing. We challenge ourselves to reevaluate
and clarify what our learning objectives are when teaching academic writing, and what system needs
to change to achieve those objectives. Selfe (2009) argues that historically, composition studies have
limited “our professional understanding of composing as a multimodal rhetorical activity” (p. 617) and
have thereby deprived students of a valuable resource for learning. Jones (2010) concurs that
combining research writing with multimodality can not only enhance student learning but can
encourage them to find their unique voice in university classes. Especially for multilingual students,
multimodality empowers their voices, expands their repertoire of communication tools, and fosters
inclusivity (Barnes &Tour, 2023). However, often the “digital composition playground” (p. 497) is
relegated to out of school tasks, and Meixner et al (2019) call for academia to expand its definition of
writing to include multimodality is more urgent with the emergence of Al.If we aim to discourage
students from relying on generative Al as a substitute for personal writing, it is incumbent upon us to
reassess the methods we employ to achieve them. To understand and foster multilingual academic
literacies in the Al-mediated era, we propose a departure from the traditional lecture-based instruction
and product-oriented research essay as assessment and instead are embracing multimodal writing
assignments that offer practical applications and enhance student engagement. We are
experimenting with innovative forms of writing, communication, and research by incorporating these
strategies into our writing instruction: scripting and producing live radio programs, airing podcasts,
creating writing games, and producing newspapers, documentaries, and multimodal storytelling.
These assignments aim to empower multilingual students’ repertoires and provide them with tangible
outputs that can be included in their professional portfolios, thereby preparing them for future
workforce demands. We will not only discuss multimodal writing in this presentation but also
incorporate visual examples of the work we are doing at the University of Winnipeg.
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A considerable number of students use ChatGPT uncritically and without reflection when writing their
academic papers. They outsource every step of the writing process to the Al text generator and show
a lack of understanding for the necessity of independent writing. The sensible goal of using Al text
generators as a 'sparring partner' in academic writing is therefore difficult to realise. At the writing
center wort.ort at the University of Wuppertal (Germany) we observe a significant increase in the use
of Al-generated content in students' academic papers. Some are even written entirely with an Al. In
view of the increasing dependence of students on Al text generators we are faced with the challenge
of how to continue to develop comprehensive writing skills during their studies, especially for those
who may have self-doubts about their own academic writing abilities. Although we are aware of the
divergent opinions regarding the use of ChatGPT in academic writing, we believe that this tool can
positively influence the learning process of academic writing and, consequently, the academic writing
process itself. If used sensibly, the tool can be exactly the ‘sparring partner’ that is often missing due
to too little feedback from teachers on academic work. However, to use the tool in an enriching way, it
is of utmost importance to teach students how to work with it. Only when students have received
comprehensive instruction on its proper use they can utilize it safely and responsibly in their daily
university activities. However, certain skills must already be in place beforehand: These include, for
example, the presence of self-regulation and voice. In our presentation, we would like to introduce
some exemplary writing arrangements in which students learn how to use ChatGPT and are
encouraged to reflect this tool critically. These arrangements will include, for example, participating in
a discussion with the tool or assessing whether a text is Al-generated or not. We will demonstrate ways
of teaching students how Al text generators can be used effectively in the academic writing process.
These measures are designed to avert the gradual erosion of writing skills among the students.
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The European University Institute (EUI) - a post-graduate and post-doctoral research-intensive
university focusing on the Social Sciences and Humanities - is uniquely positioned to promote
multilingual academic literacies. As an international, European-funded research centre, the EUI is
founded on the principle of multilingualism, explicitly stating the importance of “tak[ing] into account
Europe’s cultural and linguistic pluralism” as a core element of its mission (EUl Convention, Article 2,
revised 2022). At the same time, however, the main language of communication and research at the
EUl is English, and the Institute is committed to training multilingual researchers to succeed in a global
publishing environment that continues to be dominated by English as the academic lingua franca
(Flowerdew, 2019). In this practice-oriented presentation, instructors from the EUI’'s Centre for
Academic Literacies and Languages (CALL) — which offers training in oral and written academic
communication in French, German, Italian, Spanish, and English - will share the challenges they
encounter, the strategies they employ, and the Centre’s future vision to foster multilingual academic
literacies at the EUI. The presentation will cover various approaches, including teaching presentation
and critical reading skills across languages and cultures (Gogolin et al., 2017), employing Contrastive
Rhetoric as a comparative lens through which to explore academic conventions (Kubota & Lehner,
2004), and using Critical Language Awareness (CLA) Pedagogy to promote self-reflection and
rhetorical agency among multilingual writers (Shapiro, 2022). Ultimately, our presentation aims to
spark an exchange of ideas among language and communication teachers from other universities
regarding how to further enhance multilingual academic literacies across our institutions.
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In order to reach as many students as possible, and to suit the learning needs of graduate students
with limited time for traditional classroom instruction, it is critical to make use of emerging
technologies to develop new methods for academic literacy course delivery. Many of these students
are highly motivated to improve their skills, but are in need of structured pedagogical guidance,
experimentation with new tools to aid in the writing process, and a space to share their experiences
with other graduate students. Rather than approaching online, asynchronous writing instruction
simply as a pragmatic solution, “a careful match is needed between the affordances of the technology
and the learning needs and objectives of the students” (Adams, 2022, p. 195).The aim of this
presentation is to demonstrate how academic literacy instruction can be tailored to a fully online,
asynchronous environment in the context of a doctoral academic writing course at the University of
Helsinki. In a self-paced, asynchronous course, students explore key concepts in academic writing
through readings, videos, forum discussions, collaborative text annotation, peer review, and
experimentation with Al tools. My overarching goal in developing this course format was to maximize
the affordances of our course management system, Moodle, to deliver scaffolded content and
activities that promoted sustained yet flexible engagement with the material and social interaction
with peers, as recommended by Lai (2022) in a review of research on learner autonomy and
technology. | hope to hear from the attendees, as well, about the ways that they are making use of
current technologies to facilitate academic literacy in different formats, to suit their own student
populations.
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"As Al begins to increasingly encroach on the field of academia, the academic literacy of students will
also be increasingly putinto question. If students can outsource their writing tasks to GenAl tools they
will miss out on the valuable experience of displaying critical thinking, interacting with sources, and
ultimately presenting their research in an understandable way for their target audience. While
academic writing will always be an important part of research, as teachers we will need new ways to
ensure our students are able to communicate their work clearly and cohesively in ways that prove their
understanding of their topic.

When even presentation slides can be generated by Al, we must rely on students’ spoken ability to
bridge the gap between knowledge and understanding. The course Present Like a Pro as given at the
Leiden University Medical Center in The Netherlands is a different type of presentation training relying
not on slides or scripts to present research, but on passion and storytelling. By the end of the course,
the students are able to demonstrate a deep understanding of and engagement with their topic
through their final presentation, proving their academic literacy without the support of GenAl. Over the
course of 6 weeks, students engage in exercises derived from theatre, pitch training, and interview
techniques in order to build an engaging presentation that shows not only their critical thinking and
interaction with their subject, but also their passion and enthusiasm for their work.

During this workshop we will engage in a small selection of the activities students undertake during
the Present Like a Pro course. As such, the focus will lie on actively participating in theatre style
exercises and how we use these exercises as a stepping stone to communicating more complex ideas
with an audience of varied backgrounds. Furthermore participants can expect discussion on how to
incorporate exercises such as these into their own teaching, be it in the format of presentation
trainings, brainstorming activities, or creative writing sessions, ultimately providing tools and ideas on
how to inspire students to engage with their work without the use of GenAl.
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Emoji are pictograms used in computer-mediated communication. You may have used aheart( )to
show affection ora smiley( )toshow joyin atext message. Since the 2010s, emoji use has become
widespread and has crossed intercultural boundaries. Are emoji a universal language? Do they
overcome communication challenges? What miscommunication might occur across intercultural
contexts? What are mono- and multilingual users’ emoji practices? While the research about emoji
use is diverse (e.g., frequency of emoji, Bai et al., 2019; sentiment analysis of emoji, Novak et al., 2015;
pragmatic function of emoji, Herring & Dainas, 2017), there has been little presence in the literature
about emoji in academic writing contexts. More specifically, teaching about emoji rhetoric is rare. This
is curious considering the ubiquity of emoji, the reliance on technology, the rise of generative artificial
intelligence, and the movement of students across international contexts. In this presentation, | share
the development and first iteration of a new course about emoji rhetoric at the University of Toronto in
Canada. | first review literature in the area of emoji, digital communication, and academic writing. |
draw on genre theory (e.g., Devitt, 2004) and theories of intercultural communication (e.g., Hofstede,
2011) to frame this work. | then share an overview of the course structure and initial responses based
on student feedback. | end with a commentary on the importance and relevance of developing
teaching and research about emoji and academic writing given our students’— and our own —reliance
and use of technology in academic and non-academic communication.
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The thesis writing process involves iterative text development, where cycles of feedback and revision
are essential. For writing instructors, this presents challenges, given high workloads. Developments in
Generative Al have opened new possibilities for feedback. Nevertheless, the use of generic GenAls
does not necessarily meet instructors’ expectations for useful feedback (Rapp, this conference).
Furthermore, the fine-tuning of LLMs for specific purposes and paid solutions may be cost-prohibitive.
In response, this paper explores, as a proof of concept, an alternate and flexible approach to
generating formative feedback by means of prompt engineering with low-level coding and LLM API. As
this project runs through to August, 2025, this presentation is a work-in-progress, focusing on the
results available at conference time.

The project implements Ingley & Pack’s prompt engineering framework (2023) for GenAl applications.
First, a set of relevant assessment criteria (language-, argumentative- and pragmatic-based elements)
was selected through an expert selection committee. Next, prompts were developed and tested
iteratively on a corpus of texts (n = 20) to achieve relevant and appropriate formative feedback on the
target criteria. Future tasks in the project (as of January 2025) include a) the fine-tuning process where
prompts are optimized and used in conjunction with the LLM to produce feedback by means of API
and coding (Python), and b) the integration of the feedback system into an existing writing platform
(Thesis Writer, ZHAW). The overarching objective is to produce an intelligent tutoring system based on
Almasri and colleagues’ (2019) extension of Derry and colleagues’ (1988) architecture framework
(incorporating models of domain, student, tutor and interface, see Banawan et al., 2023), through
prompt engineering.

The presentation will outline the process model, show examples of scripting and prompt design,
discuss the success of the fine-tuning process, and highlight some challenges encountered. To date,
these include difficulties in determining the optimal degree of specification of feedback, whether
follow-up instructions to the GenAl should be user-controlled or limited by means of dropdown-list
options. The intended audience is those currently or considering designing GenAl-driven formative
feedback tools, particularly those undecided on the optimal design for their own projects.
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Our Writing Center is committed to championing inclusivity and social justice in academic literacy
(Baker-Bell, 2020). With the rise of large language models (LLMs), like ChatGPT, we face new
challenges and opportunities in our pursuit of linguistic justice. This includes addressing the unique
challenges and opportunities that multilingual learners encounter with Al technologies. Regardless of
personal stance, generative Al technologies are reshaping academic literacy and multilingualism in
profound ways. While these tools provide access to advanced language resources, they also risk
reinforcing linguistic homogenization and biases encoded in their training data.

In response to the rise of Al and building on pre-Al linguistic justice initiatives, including establishing a
linguistic justice group and fostering systemic change through dialogue (Rafoth, 2015; Reynolds, 2013;
Harris & Silva, 1993), our U.S.-based Writing Center now emphasizes critical Al literacy as a key
component of our mission. Our tutor training program incorporates Al-focused modules to address
these challenges:

¢ Al Bias and Linguistic Diversity: Examining how Al tools marginalize multilingual voices and non-
standard dialects.

e Ethical Al Engagement: Training tutors to critically analyze Al-generated content and balance its
potential and limitations.

¢ Post-ChatGPT Adaptations: Rethinking writing support strategies for multilingual and multiliterate
contexts.

This presentation explores how Writing Centers can sustain conversations about multilingualism and
linguistic justice in the Al era, navigating the complexities of Al’s impact on inclusion and equity. By
sharing our strategies and addressing questions about sustaining equitable linguistic practices in
diverse academic and sociopolitical contexts, we aim to provide actionable insights for Writing
Centers and classrooms alike.
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The teaching and learning of academic writing have significantly changed since the proliferation of
GenAl tools. Standard methods of teaching and assessing academic writing have become largely
obsolete as students worldwide are using ChatGPT and other GenAl tools to aid in the production of
academic texts. While students generally view GenAl tools as having a positive impact on their
academic writing and learning (Kohnke, 2024), many EAP instructors have expressed significant
concerns about students becoming overly reliant on these tools, as well the extent to which they stifle
critical thinking and raise questions about academic integrity (Neupane et al., 2024). Furthermore,
many EAP instructors lack sufficient training in how to integrate these tools into their teaching and
assessment processes (Al-Ali et al., 2024). As a numerous of studies have suggested, training on the
effective and ethical use of GenAl tools is crucial for both educators and students in acknowledging
GenAl’s limitations, addressing ethical considerations, as well as optimizing its benefits as a cognitive
tool in the writing process (Su et al., 2023; Godwin-Jones, 2022).

Within this context, academic writing centers, which have in many cases been at the forefront of
developing new frameworks, guidelines and pedagogical approaches for working with GenAl, can play
a critical role in terms of delineating best practices and fostering knowledge transfer to EAP
practitioners across a wide variety of departments. This paper provides a comprehensive overview of
the practices that Austrian Academic Writing Centers have developed regarding the proactive use of
GenAl tools and how it can be used to help or hinder the teaching of academic writing. It aims to shed
light on the diversity of approaches that are currently being used and highlight best practices and
innovations that can be adopted by EAP educators and adapted to different disciplines and contexts.
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Artificial intelligence is becoming an increasingly common tool for academic writing in all disciplines,
including PhD students in medical fields. While Al-based tools can assist with structuring, editing, and
improving academic texts, their growing presence raises important questions about integrity,
originality, and ethical use. This study explores how Al is shaping academic writing by examining both
institutional policies and student perspectives. The first part of the study looks at how Czech
universities are responding to Al in academic settings. It analyzes university policies,
recommendations, and possible restrictions regarding the use of Al tools in research and scholarly
writing. As Al continues to evolve, institutions must determine how to integrate these technologies
while maintaining academic standards and preventing misuse. However, it remains unclear whether
universities are fully prepared for the increasing reliance on Al in academic work. The second part
focuses on PhD students in medical programs at Palacky University in Olomouc, Czech Republic.
Using a mixed-methods approach, the study combines quantitative data from questionnaires with
qualitative insights from discussions and interviews to investigate which Al tools students use, how
they incorporate them into their writing, and what concerns they have - particularly regarding trust,
accuracy, and ethical considerations. While some students see Al as a helpful tool forimproving clarity
and efficiency, others worry about overreliance and its impact on independent thinking or privacy. By
combining institutional policies with student experiences, this study provides insight into the role of Al
in academic writing. The findings contribute to the broader discussion on responsible Al use in higher
education and how universities can best support students in this changing landscape.
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The Department of Foreign Languages, Faculty of Medicine and Dentistry, attempts to reflect the
practicallanguage needs of medical students. Inrecent years, in addition to English, ithas increasingly
focused on teaching languages perceived as minor in the context of the medical environment, i.e.
German, Portuguese and Italian. The expansion of the languages offered by the Faculty is prompted by
the desire to enhance students " multilingual academic literacy, including critical thinking, adapting to
linguistic and cultural norms, and navigating the diverse ways knowledge is communicated in different
linguistic and cultural settings. Also, it tries to motivate students to travel abroad, as it has been
repeatedly shown that a basic knowledge of a language other than English is a significant asset not
only in communicating with patients but also in integrating into the student community and society in
general.

Onthe other hand, this step may have an undesirable effect on the problem of brain drain from Central
European countries already documented by the statistics of the Czech Medical Chamber showing the
departure of up to 20% of graduated doctors per year.

We consider it desirable to find out what is the real motivation of students to add another optional
language to compulsory English and whether it correlates with the reasons for which the Faculty offers
languages. Are they really motivated by increasing their academic literacies and multilingual
competencies, by their desire to go on an internship abroad, by the need to obtain compulsory elective
credits, oris it merely an interest in the particular language? Or is their motivation more pragmatic and
related to future career planning? Given that the Council of Europe has been promoting the concept
of multilingualism since 1982, with the development of plurilingualism being one of the main linguistic
goals of the EU for the 21st century, the question arises to what extent students of non-linguistic
disciplines such as medicine perceive this trend and therefore see plurilingualism as an advantage in
their studies or in their future profession. Answering these questions will be the main aim of our paper,
which is based on an anonymous quantitative questionnaire survey and it may bring importantinsights
for language specialists in higher education.
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Generative Al (GenAl) technologies are revolutionizing Higher Education, necessitating a shift in how
we support university students to succeed in their studies and beyond. In practical terms, this means
uncovering what new ‘literacies’ may have emerged in contemporary Al-enabled academic study and
re-evaluating existing ones. 'GenAl Literacy' refers to the ability to engage constructively with these
technologies, recognizing their affordances and limitations for academic activity. As an emerging
concept and learning goal, it requires critical investigation to ensure that pedagogy can evolve
positively and sustainably in such a rapidly changing technological environment.

As well as this being a critical time, academic study also takes place in particular contexts, both
material and cultural. Current research has found that GenAl policies and guidance need to be
context-sensitive, recognizing that different disciplines engage with GenAl in various ways based on
their epistemologies and cultures (Perkins & Roe, 2024). This approach aligns with the praxis of
Academic Literacies, a practitioner-led field that views literacy practices as situated in and shaped by
their institutional and disciplinary contexts, providing critical space for exploring them (Lillis, 2019).
In this presentation, contemporary study is viewed through a "postdigital" lens, which sees technology
as deeply embedded in our everyday lives (Brailas, 2024). In this sense, contemporary students are
seen as postdigital subjects and an investigation into GenAl Literacy demands reevaluation of
previously held beliefs about authorship, collaboration, and agency in the writing process (Wise et al,
2024). A critical investigation into GenAl Literacy would also seek to uncover how this Al’s
embeddedness can be leveraged by human writers ‘to become more ethical assemblages with them’
(Leander & Burris, 2020, p. 13).

The questions this presentation seeks to answer are:

1. What should change about Academic Literacies practice in a GenAl-enabled context?

2. What aspects of Academic Literacies are still valuable and should remain?
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In this practice-oriented session, we explore the integration of Al-supported writing in a genre-based
first-year writing (FYW) program at an American university in the Middle East. Rather than replacing
student writing, Al serves as a supplementary tool that enhances revision practices and fosters critical
engagement with texts. We illustrate how Al-generated content can support students in developing,
critiquing, and refining their writing, deepening their understanding of academic literacy.

We showcase the use of NotebookLM, an Al-powered research assistant, to help students assess
coherence, argumentation, and structure in Al-generated writing in a Synthesis paper assignment. In
this assignment, students synthesize course readings on taste and distinction, using Bourdieu’s (1984)
framework as a lens for analysis.

As part of the writing process, students participate in an in-class activity where they annotate excerpts
from an Al-produced synthesis paper, identifying its strengths and weaknesses. Their analysis focuses
on the use of key concepts to formulate claims, the integration of evidence from assigned texts, and
the effectiveness of connections between authors’ ideas. In addition to evaluating the effectiveness
of the Al-generated texts, students revise the content and how the texts are written. This practice helps
students develop analytical skills and reinforces their understanding of academic discourse. By
engaging with both high-quality and weaker Al-generated examples, students learn to discern effective
writing practices and apply these insights to their own writing.

With advances in Al, this activity has the potential to replace traditional synthesis writing with an in-
class writing assessment, where students demonstrate their understanding of course readings and
writing strategies learned in class. Analyzing and revising texts that incorporate familiar content
benefits both students and instructors. For students, it reinforces comprehension and critical
engagement with the material, while for instructors, it provides deeper insight into students’ grasp of
course content and writing skills.
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As Generative Al (GenAl) technologies increasingly influence professional environments, Al literacy is
becoming a vital employability skill. Students must not only understand the capabilities and
limitations of Al but also learn how to use these tools effectively in their subject-specific contexts. This
presentation will showcase how Al literacy can be integrated into academic programs using a case
study from the Division of Culture and Media Management.

The centerpiece of this initiative is an embedded workshop designed to achieve two objectives: 1)
fostering Al literacy, including critical awareness of its challenges and potentials, and 2) integrating Al
tools into subject-specific writing practices. The workshop uses different text forms that are common
in cultural contexts such as press releases, social media posts or curatorial concept texts as applied
examples, structured as follows:

1. Analysis of Genre Requirements: Students first explore the criteria of high-quality texts, focusing on
language, style, and purpose. This foundational understanding grounds their subsequent use of GenAl
tools.

2. Al-Driven Text Generation: Students learn prompt engineering techniques to generate Al-produced
texts. By iteratively refining their prompts, they engage with the potential and limitations of GenAl.

3. Critical Evaluation: Students compare Al-generated texts to their own work, assessing quality,
relevance, and appropriateness. This step facilitates a nuanced discussion about when and how
GenAl can contribute meaningfully to specific writing tasks.

The workshop culminates in a reflection on the extent to which Al-generated content can meet
professional standards and where human expertise remains indispensable. This approach not only
enhances students' technical skills but also builds critical awareness of Al's implications for subject-
specific writing.

This template, though designed for Culture and Media Management, is transferable across disciplines.
The presentation will detail the methodology, share insights from its implementation, and provide
practical guidance for educators seeking to incorporate Al literacy into their courses.
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International students face a range of challenges when adapting to German academic life, including
navigating the unique conventions of German academic writing. Beyond linguistic barriers, differences
in text types, citation practices, and legal requirements such as the "Selbststandigkeitserklarung"
(Declaration of Authenticity) often remain unfamiliar to newcomers. At Free University, where
programs are offered in both German and English but adhere to German academic standards, these
challenges are compounded. To address this, we developed a "train the trainer" program for mentors
in our International Student Mentoring Program, aimed at equipping them to better support mentees
in their academic writing journey.

This presentation outlines our innovative approach to empowering mentors — who are themselves
international students — with practical tools and knowledge to facilitate thematic sessions on
academic writing. The program, designed to integrate seamlessly into their mentoring role, includes
three core components:

1. Understanding the Writing Process: An introductory session trains mentors to guide mentees in
developing individualized writing routines. This section emphasizes the diversity of effective writing
practices, breaking the misconception of a single "correct" approach to academic writing.

2. German Academic Writing Specifics: A practical introduction to German text types, such as the
Hausarbeit (seminar paper), contrasted with Anglo-American essays. This module fosters an
understanding of the cultural and traditional differences in academic writing, equipping mentors to
bridge these gaps for their mentees.

3. Legal and Formal Requirements: A summer term follow-up session delves into essential legal and
formal aspects, including the Selbststandigkeitserklarung and citation practices, ensuring students
are aware of and prepared for these critical expectations.

By empowering mentors through this program, we aim to build a supportive community that helps
international students thrive academically and integrate into German academic culture. This
presentation will share our methodology, session design, and early outcomes, providing a model for
other institutions to adapt and implement.
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This study investigates the development and application of assessment practices in an English for
Academic Purposes (EAP) course where students were encouraged to utilize their full linguistic
repertoire to respond in the final assessment. The research assumes that allowing students to
translanguage enables them to demonstrate subject knowledge more comprehensively (Garcia & Wei,
2014, DeFalco, 2023, and Velasco & Garcia, 2014). The study focused on a group of Iranian EFL
students in an EAP subject specific course in an undergraduate TESOL programme. The project
explored their perceptions of translanguaging in the course assessment, with particular attention to
its effects on test performance, stress (test anxiety), motivation, and willingness to engage in
translanguaging practices during testing. Throughout the semester, students were introduced to and
engaged with translanguaging in both class discussions and coursework. At the end of the course, they
were provided with bilingual (Persian-English) test papers and encouraged to use their whole linguistic
repertoire (in this case Persian and English) test responses.

Data were collected through open-ended survey items administered at the end of the course. The
qualitative analysis of survey responses revealed positive perceptions of translanguaging in
assessment, highlighting its potential to reduce test anxiety, enhance motivation, and improve overall
performance. These findings suggest that translanguaging can serve as a valuable pedagogical tool in
EAP contexts, allowing students to bridge linguistic and cognitive gaps while fostering inclusivity in
assessment. This study contributes to ongoing discussions about innovative assessment practices in
multilingual EAP classrooms and underscores the importance of recognizing students’ linguistic
resources as assets in their academic journey.
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In the context of a “transformed-massified, marketised, neoliberalised, internationalised, externally
evaluated-university” (Djerasimovic, 2021, p. 506) of the 215t century, higher education institutions
have become beacons of mobility and migration (Holton & Riley, 2013; Sassen, 2002; Smith, 2009).
Arden University Berlin is one of these higher education institutions with students from all over the
globe relocating to Germany’s multicultural capital to pursue various degrees. This process brings
together students and staff from diverse countries of origin, linguistic backgrounds, and religions who
exemplify the concept of ‘superdiversity’ coined by Vertovec (2022). As a requirement of their
academic success, these students need to adapt and develop certain subskills of academic writing,
such as conducting research, thinking critically, and understanding academic integrity. This qualitative
case study aims to scrutinise the different ways Arden University students in Berlin apply agency as
they develop their understanding of academic integrity and the relevant academic literacies (Lea &
Street, 1998) in their chosen degrees. Data collected through interviews over three ten-week
semesters was thematically analysed through the lens of superdiversity to explore the factors that
helped or hindered the students’ agency in building academic literacies. This study reveals that
international students in Berlin bring rich cultural and educational capital yet face challenges in
adapting to Western academic writing conventions and integrity standards due to differences in prior
learning practices and competing personal, social, and cultural demands. Their experiences highlight
the complexities of academic transitions in superdiverse contexts, emphasizing the need to move
beyond deficit-based assumptions about international students. Higher education institutions must
adopt inclusive, student-centered strategies and flexible support systems to address cultural and
academic differences, ensuring equitable access to learning and fostering integrity in superdiverse
environments.
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Este texto, desenvolvido no &mbito do nosso trabalho de tese de doutoramento intitulada “O impacto
dos processadores de texto no desenvolvimento da capacidade de escrita dos alunos”, a ser realizada
na Universidade do Minho, apresenta uma proposta de ensino do texto de opinido com recurso ao
processador de texto. Com base em um referencial tedrico que defende o impacto positivo dessa
ferramenta na capacidade de escrita dos alunos — tanto em habilidades de baixo nivel (ortografia,
caligrafia/digitagdo, pontuagdo, gramatica) quanto de alto nivel (planificagdo, organizagao,
textualizagao e revisdo) —, propomos um conjunto de atividades didaticas para o ensino do texto de
opinido, um género pertencente a sequéncia argumentativa. A intervengéao foi realizada com duas
turmas da 11.2 classe do Ensino Secundario em Angola, numa mesma escola. Em um dos grupos, as
atividades foram conduzidas com apoio do processador de texto, enquanto no outro, essencialmente
as mesmas atividades foram desenvolvidas sem esse recurso. Ambos os grupos foram submetidos a
um pré-teste e um pos-teste, antes e depois da intervengao, com o objetivo de identificar se o uso da
ferramenta teve impacto na aprendizagem do género em estudo no grupo experimental, se
comparado ao grupo de controlo. Para fundamentar a nossa intervengéo, baseamo-nos no quadro do
Interacionismo Sociodiscursivo (ISD) e desenvolvemos uma Sequéncia Didatica (SD) especifica para
esse fim, cujas atividades pretendemos apresentar.
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This study examines conflicting responses to Generative Al (GAl) both within and across secondary
and tertiary education and the implications for student writing development. The transition from high
school to university writing is already demanding for students (Delcambre & Donahue, 2012).
Conflicting approaches to GAl-supported writing adds further complexity to this transition and
impacts student writers’ opportunities to engage with academic writing in a meaningful way. Data
consist of 1) 754 comments on an online survey from teachers from 51 Danish High Schools (2023-
24), inquiring on GAl and teaching practices with a focus on writing and 2) Information on and
regulation of students GAl usage and declaration hereof in exam papers collected from four Danish
universities webpages (2024). Both survey data and information from university webpages were
thematically coded following grounded theory methods (including line-by-line coding and memo
writing, Charmaz, 2006), guiding a discourse analysis (Laclau & Mouffe, 2001). The findings indicates
that students' writing development occurs between two paradoxical responses to GAl in the context
of writing. In secondary education, teachers are implementing evidence-based writing pedagogy
(including process writing, scaffolding, and formative feedback) but primarily frame these practices as
defensive measures against GAl rather than established writing pedagogy. As students transition to
higher education, they encounter a different paradox: university frameworks allow GAl-supported
writing and require declarations of use while providing very little guidance on how to use GAl in the
context of writing as well as no clear distinctions between what constitutes acceptable/unacceptable
usage (e.g. relation to the concept of “originality” of student writing, see Luo, 2024).)This study informs
writing pedagogy by revealing how institutional responses to GAl create conflicting instructional
contexts that are difficult for student writers to navigate on their own. The findings suggest that writing
support initiatives need to explicitly address these contradictions in their pedagogy, particularly when
supporting students in the transition between secondary and tertiary writing contexts.
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Generative Al has been viewed as a technology that silences student voices (e.g. Coetzer & Aardt,
2024), but in this paper we investigate generative Al’s potential to support development of student
voice in academic writing. Drawing on a social-constructivist understanding of voice in a dialogical
tradition (Dysthe, 2012; Karsten, 2024), we aim to explore generative Al’s potential to facilitate
multivoicedness in students’ writing process in higher education (Dysthe, 2012). Student writers need
to interact with different voices in their writing process in order to be able to take authority of their own
voice (Dysthe, 2012).

This paper presents findings from an exploratory study on how graduate students experience,
negotiate and document interactions with a chatbot for writing their final paper within a course
framework. Data was collected from a counseling course at Aarhus University, Denmark, in Spring
2024. The dataset consists of 1) 24 student “Declaration for the use of Generative Artificial Intelligence
in the project”, a both institutional and pedagogical tool required to document student usage of
chatbots when handing in their final paper and 2) Transcriptions of 8 student-recorded audio
reflections in study groups following a scaffolded interaction with a chatbot on writing their paper. Data
analysis was informed by an inductive thematic and analytical approach (Braun & Clarke, 2012)
inspired by a sociocultural perspective drawing on Bakhtin's dialogical understanding of meaning-
making and learning (Bakhtin, 1981).

Our findings suggest that framed within a dialogic understanding of voice and learning, chatbot
interactions have the potential to create valuable opportunities for students to develop and articulate
their academic voice through engagement with multiple perspectives. However, two factors might
hinder this outcome: 1) The tension between a course level focus on dialogue, process and
multivoicedness and the institutional level's requirement for student writers to hand in a formal
declaration of use of generative Al, thus positioning chatbot interactions in the realm of academic
(mis)conduct and 2) A historically primarily individualistic focus on student interactions with digital
writing tools, that can act as a barrier for students to jointly experience and negotiate their chatbot
experiences in a collective reflection space.
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Students often use GenAl tools in an uncritical manner reflecting a poor understanding of academic
literacy. Many academics have tried out GenAl tools to a much lesser extent than students and are
uncertain about how to guide and evaluate their students’ use of these tools. This situation has spurred
co-creation workshops involving writing tutors from the Study Support Centre, academic staff and
students at Oslo Metropolitan University. In this collaboration, the writing tutors critically comment on
responses from chatbots when it comes to generic academic writing, while the academics evaluate
disciplinary aspects of the collaboration with the tools. Nevertheless, the expertise in writing and the
subject matter is of no use unless the students share their perspectives on and their actual use of the
tools.

Two types of workshops will be presented:

The first type consists of workshops for students with Norwegian as a second language, a
collaboration with Pre-school Teacher Education Program. The topic of the workshops was how to use
chatbots critically for language improvement. Input from students was essential for developing digital
course material for this type of GenAl tools use. The workshops contributed to the development of a
formal guide on GenAl use and provided the Pre-school Teacher Education Program with experiences
in how to work with GenAl to develop academic literacy.

The second type of workshop was for writing mentors, nationwide, where the aim was to investigate
whether to use GenAl tools in writing guidance. In addition to the writing mentors, staff at writing
centres and librarians participated in experimenting with prompts, sharing experiences and engaging
in discussions.

In all workshops the Study Support Centre provided a short introduction to GenAl, with a particular
focus on chatbots. Some prompts were shown before participants, individually or in groups, tried out
chatbots and in plenary discussed pitfalls and advantages of GenAl. Testing the tools together has
been key, and it has been a way for us to achieve GenAl literacy as part of academic literacy.
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An increasing number of students in the UK, particularly those from under-represented backgrounds,
report feeling unprepared for university expectations of proactive engagement and responsibility, as
well as for unfamiliar writing styles and assessment-types (Thompson et al., 2021). As ‘success’ at
university is mostly measured by written assessment, writing is a 'high stakes' activity (Lillis & Scott
2007). Therefore, adapting to new ways of reading and writing is fundamental to student success. One
School at a Welsh University is unusual in the UK, in that it has a bespoke Writing Centre, which
supports the development of students’ literacies, from transition to completion. Among other
services, we have a team of undergraduate peer writing mentors, trained in non-directive mentoring
strategies to help peers develop writing confidence and skills. This service is very popular, particularly
with Year 1 students, who feel more comfortable seeking support from near-peers than from
postgraduate/professional tutors. Near-peer mentoring is an effective way of increasing confidence
and aspirations, a sense of belonging, and academic integration. With funding obtained from a civic
engagement partnership, we explored the extent to which the work of peer writing mentors could be
adapted into the secondary context to support the transition to university literacies at the secondary
end of the transition spectrum. The project was developed in collaboration with peer writing mentors,
and staff and pupils at a local secondary school, whose population is 84% BAME and 25% speakers of
English as a second language. Through mentor-led small-group activities, mentees had the
opportunity to: - consider the features of effective writing; - discuss the nature of learning and writing
at university; - reflect on and develop their writing skills and confidence. We collected pre- and post-
intervention data on how pupils rated themselves in terms of confidence in and awareness of own
writing skills and effective university writing/learning practices. Our data show that, post-intervention,
mentees had a raised awareness of and confidence in their own writing skills and the skills and
knowledge required for university literacies, and lower levels of anxiety about the transition to
university education.
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In this symposium, three writing scholar-educators discuss how generative Al (GAl) is changing long-
standing assumptions about authorship and originality. While the concept of authorship has been
theorized extensively in writing studies (e.g., Horner, 1997), the emergence of GAl raises new questions
about who or what constitutes an author. As teachers express alarm about college writers using (and
abusing) GAI, we aim to explore the role of GAl in establishing author identity and teaching academic
values like originality. Our first paper discusses the cultural underpinnings of authorship and originality
(Pennycook, 1996), showing how GAI challenges and redefines traditional Western notions of an
author. We argue that, rather than viewing the use of GAl as a disruption of the writing and creative
process, it is more productive to recognize its potential to support writers, especially emerging and
multilingual writers, in developing their academic skills, identity, and voice. Our second paper further
explores voice in the English-language writing of multilingual college writers. Despite criticisms of
“voice” as an unhelpful or even harmful construct (Shapiro, 2022), classical composition and rhetoric
pedagogies that value voice (Elbow, 1981) feel prescient of much Al-mediated writing pedagogy. We
explore to what extent multilingual students can identify, praise, and critique the distinctive GAIl
“voice” and we hypothesize the resurrection of voice in the context of asset-based writing instruction.
Our third paper explores definitions of authorship expressed through GAI citation guidelines and
academic honesty policies—and the fault lines they reveal. We argue that the definitions of authorship
and originality in these texts—definitions that have weighty consequences for writers—rely on implicit
understandings of knowledge production that Al-mediated writing practices often confound (Anson,
2022). Approaching these questions from a variety of backgrounds (literature, applied linguistics, and
language education) and with a range of experiences teaching with GAI, we use examples from our
context and invite participants to highlight relevant parallels and contrasts in their own experiences
and institutions.
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The paper explores what it means to participate and become a legitimate knower as a translocal student
in Swedish higher education. Translocal students are students who migrated voluntarily or involuntarily
and bring experiences of other education systems using different languages to their current studies.
Previous research tended to equate participation with including students’ wider linguistic repertoire.
However, these studies rarely problematize institutionally engrained language hierarchies and views on
what counts as legitimate knowledge-making. Studies that consider legitimate forms of knowledge-
making in writing connect them to writer identity (lvani¢, 1998) and learning (Thesen, 2024). Recent
discussions around decolonizing the curriculum and epistemic justice have given questions of
participation renewed urgency (e.g. Morreira et al., 2020). Zooming in on students’ perspectives, the
current study asks: What are translocal students’ perceptions of ways in which they can participate in
knowledge creation? The paper thus contributes to the conference themes that consider multilingual
academic literacies, and social phenomena that challenge or facilitate academic literacy development.
To address the research question, the paper draws on data from a wider study with nine participants and
presents two contrastive cases of master’s students of humanities subjects with contrasting
educational and linguistic backgrounds. The data comprise interviews around texts, audio writing logs
and students’ texts. The narrative analysis (Bamberg & Georgakopoulou, 2008) focuses on the students’
accounts related to knowledge-making in their writing practices. The results demonstrate the impact of
institutional language hierarchies and how these are connected to hierarchies of different types of
knowledge. While there seems to be an increasing awareness of diversity in ways of knowing, students
struggle to make their voices heard due to linguistic and epistemological barriers. Experiential
knowledge is acknowledged but not valued; conventional forms of academic texts, while ambiguous for
the students, are demanded. Both the language and knowledge repertoires that the students bring to
their writing are only partly accepted in their assighments. The latter can be related to the notion of
epistemic (in)justice (Fricker, 2007) which relates to the recognition of someone’s capacity as a knower.
The study thus highlights the need for responsible listening.
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Feedback-seeking, encompassing feedback inquiry (e.g., actively asking questions) and feedback
monitoring (e.g., observing and analyzing feedback cues) (Papi et al, 2019), is a critical self-regulation
strategy in academic writing. This study investigates a systematic pedagogical approach to teaching
both aspects of feedback-seeking in first-year undergraduate STEM education. By embedding
structured feedback-seeking activities into the curriculum, the approach aims to enhance students’
feedback literacy, promote autonomy, and improve writing performance. Grounded in the principles
of self-regulated learning (SRL) (Zimmerman, 2002), the study integrates feedback-seeking behaviors
into the academic writing process through goal setting, peer and teacher feedback engagement, and
iterative revisions. Using a longitudinal design, data were collected from 96 students across 16 groups,
including textual submissions (e.g., drafts, reflections, and feedback questions) and verbal data from
peer and teacher feedback tutorials. Thematic analysis highlighted how students engaged with
feedback-seeking and the challenges they encountered. Key findings reveal that systematically
teaching feedback-seeking enabled students to: 1) Effectively engage in feedback inquiry by
formulating targeted questions about clarity, coherence, and technical detail; 2) Utilize feedback
monitoring to identify gaps in their work, such as vague descriptions or insufficient theoretical depth;
and 3) Develop strategic prioritization skills, balancing areas of improvement with project goals
despite time constraints and the complexities of collaborative work. While students demonstrated
growth in both feedback inquiry and monitoring, challenges such as asking questions in collaborative
work and being blind to their own mistakes persisted. Nevertheless, students expressed satisfaction
with the process and appreciated the opportunity to receive targeted responses to their inquiries.
These findings underscore the value of integrating systematic feedback-seeking into the curriculum to
foster deeper engagement with the feedback process. This study contributes to the growing body of
research on feedback-seeking by offering a structured pedagogical model that systematically teaches
both inquiry and monitoring, transforming feedback practices into tools for active learning and self-
regulation in undergraduate STEM education.

Bibliography

Papi, M., Rios, A., Pelt, H., & Ozdemir, E. (2019). Feedback-Seeking Behavior in Language Learning: Basic
Components and Motivational Antecedents. The Modern Language Journal, 103(1), 205-226.
doi:10.1111/modl.12538.

Zimmerman, B. J. (2002). Becoming a self-regulated learner: An overview. Theory into Practice, 41(2), 64-70.

— 74—


mailto:khuder@chalmers.se

@

EATAW 2025

EF NCE

Generative artificial intelligence and problem-oriented project learning: an
analysis of agency in project group writing at Roskilde University, Denmark

Ida Klitgard, Sgren Larsen
idak@ruc.dk, slars@ruc.dk
Roskilde University (Denmark)

Keywords: Generative Al (GenAl), academic writing, literacy, agency, problem-oriented project
writing

This study investigates how Danish university students perceive generative artificial intelligence
(GenAl) and its implications for agency in problem-oriented project learning (PPL), a key pedagogical
approach to academic writing literacy at Roskilde University. In PPL, student project groups function
as professional communities of practice, fostering interdisciplinary inquiry, group interdependence,
and individual responsibility to encourage motivation and deep learning (Petersen & Sagrensen, 2020).
The introduction of GenAl raises important questions about its impact on these collaborative and
investigative dynamics. GenAl offers benefits such as generating new perspectives, organising text,
conducting rapid analysis, and refining language. However, it also presents challenges, including
reduced creativity, ethical dilemmas, and the risk of shallow learning. These dualities are particularly
significant in PPL, where students are expected to independently define and investigate problems - a
core aspect of academic literacy. This study addresses the following question: What role does GenAl
play in shaping students’ "agency" in PPL? Here, agency refers to students' ability to make purposeful
and reflective choices that influence their learning processes and outcomes (Klemenci¢, 2015).Using
a mixed-methods approach, we conducted a quantitative survey of BA students in April 2024, followed
by qualitative interviews in December 2024, to capture nuanced perspectives on GenAl use.
Preliminary findings, based on statistical and thematic analysis, reveal that students primarily use
GenAl for conceptualising problems, designing research questions, and supporting the writing
process. While these practices streamline the research phase, they may also limit students’ ability to
engage critically and independently in early problem definition stages. This research contributes to
understanding how GenAl reshapes academic literacy and collaborative writing practices in higher
education. We argue that its growing use necessitates an academic writing pedagogy that prioritises
critical thinking and creativity. By addressing these challenges, educators can ensure that GenAl
becomes a tool for enhancing, rather than undermining, student agency in academic writing.
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This presentation will present selected results from the research project mentioned above. The study
at the Carinthia University of Teacher Education differs from other German comparable studies
(Damme et al., 2012; Hoffmann & Seipp, 2015; Kruse et al., 2015; Sturm, 2009) in university contexts:
students studying for a bachelor's degree in primary education in Austria are trained in a variety of
subjects. For this reason, they are confronted with different writing assignments. They write in all
subjects of the teacher training program and therefore in numerous disciplines. The survey of first-year
students and bachelor's graduates of the primary school degree program aims to gain a
comprehensive insight into writing skills, challenges in writing qualification papers and the use of the
services offered by the Reading and Writing Center. In this way, students' difficulties in writing
academic texts can be better assessed. The survey using a self-assessment questionnaire took place
annually from the academic year 2015/16 until 2023/2024. Five cohorts of first-year students and
Bachelor's graduates were surveyed each year. The data collected in this way is intended to provide
information about subjectively perceived challenges in writing theses at the beginning and end of the
Bachelor's program and to examine the services offered by the Reading and Writing Center in order to
initiate adaptations and reorientations if necessary.
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Students entering university come from diverse linguistic and cultural backgrounds, often facing an
array of unwritten academic expectations. Navigating the conventions of academic literacy -
especially within discipline-specific genres — can feel akin to learning an additional language. This
challenge underscores the crucial role of academic and communication skills educators in creating
an equitable learning environment and supporting students’ literacy development. The increasing
prevalence of Al and large language models (LLMs) further complicates this landscape. While these
tools can assist with writing, they may also hinder students' development of essential skills such as
source synthesis, critical thinking, and independent academic expression. As a result, fostering
academic literacy through intentional pedagogical strategies is more important than ever. At Leiden
University Medical Center in the Netherlands, the Communication in Science program is integrated
across all study curricula. Specifically, within the Biomedical Sciences Bachelor’s program, a
dedicated three-year teaching line focuses on academic literacy and study skills. This program
employs a scaffolded approach that helps students understand academic expectations, recognize
how academic literacy differs from prior experiences, and assess their own progress relative to
program demands. Using a self-regulated learning framework, we combine writing instruction with
essential study skills through a blended learning model, incorporating lectures, workgroups,
instructional videos, and feedback-driven assignments. This workshop will: i) present the theoretical
foundation behind our scaffolded approach, including relevant research; ii) demonstrate practical
applications of self-regulated learning strategies in academic literacy instruction; iii) engage
participants in hands-on exercises to analyze academic expectations within their own programs and
explore methods making academic expectations concrete and tangible for both educators and
students; iv) showcase strategies for integrating literacy instruction with self-regulated learning skills,
making academic writing both meaningful and engaging for students. By the end of this session,
participants will leave with actionable insights on how to enhance academic literacy instruction,
ensuring that students not only meet academic standards but also develop the critical thinking and
communication skills essential for lifelong learning — ultimately reducing the allure of Al, as students
gain a clearer understanding of academic expectations and the true relevance of the learning process.
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A major criticism of artificial intelligence (Al), particularly large language models (LLMs), is that they
are epistemically blind: while they can generate text that appears to be concerned with truth claims
(e.g. statements like "frogs are mammals"), they lack a consistent ability to determine the truth or
falsity of such claims (for instance, Szugun et al., 2024). LLMs operate on the exploitation of statistical
regularities in language, without direct access to an underlying framework of knowledge or reasoning
(Open Al, 2024). Questions arising from this: What can we learn from this for human writers and
thinkers? How do humans make use of linguistic knowledge when producing text? In other words:
What is epistemic blindness and what makes human thought epistemically conscious?

If we break down epistemic consciousness (or blindness) into its component parts, we find some
largely underexplored issues in our theories of writing related to both linguistic and cognitive parts of
thinking. Truth is one of them and we need to be aware that truth is part of the DNA of human thought,
rather than a secondary add-on applied after cognition has done its work. Almost every sentence we
think or write requires an evaluation of its truth. Truth is what allows for organizing thought in a logical
way and what connects our statements to the real world. When we think about the biological
classification of frogs, we have to leave the linguistic context and rely on knowledge about the real
world where the frogs live.

Academic writing is one of the most important ways of teaching critical thinking as John Bean (2011;
Bean & Meltzer, 2021) has stressed. In addition, it seems useful to consider the line of research
initiated by William Perry (1999), who explicitly focused on epistemic student beliefs about truth and
knowledge as core features of intellectual development. We have yet to specify, however, how the
concept of epistemic awareness relates to our theories of writing, and how we can foster epistemic
development in a way that enables our students to assume their role as counterparts of Al by
compensating for its epistemic blind spots.

Bibliography

Bean, J. C. (2011). Engaging ideas. The professor’s guide to integrating writing, critical thinking and active learning
in the classroom (2™ Ed.). Jossey Bass/ Wiley.

Bean, J. C. & Meltzer, D. (2021). Engaging Ideas: The Professor's Guide to Integrating Writing, Critical Thinking, and
Active Learning in the Classroom. Jossey Bass.

Open Al (2024). Introducing SimpleQA. A factuality benchmark called SimpleQA that measures the ability for
language models to answer short, fact-seeking questions. https://openai.com/index/introducing-
simpleqga/

Perry, W. A. (1999). Forms of intellectual and ethical development in the college years. A scheme. Jossey Bass.

Suzgun, M. et al. (2024). Belief in the machine: Investigating epistemological blind spots of language models.
https://arxiv.org/pdf/2410.21195

— 78—


https://openai.com/index/introducing-simpleqa/
https://openai.com/index/introducing-simpleqa/
https://arxiv.org/pdf/2410.21195

@

EATAW 2025

EF NCE

In other wor(l)ds: interrogating the challenges of interpretation of
‘generative’ in GenAl Writing Tools
Sanjay Kumar

kumars@ceu.edu

Central European University, Vienna (Austria)

Keywords: academic writing teaching, Generative Al tools, Al Policy

The use of Generative Al (GenAl) tools by students for academic writing tasks and assighments has
become widespread globally. This trend raises fundamental questions about authorship and the
nature of academic writing tasks, stages in the writing process like generating ideas, shaping
arguments, and formulating research questions at both undergraduate and graduate levels.

How do we understand the notion of 'generative' in GenAl in terms of a writer's voice, argument, and
contributions in thinking? Where is the boundary between generating and using GenAl tools in
accomplishing stages and processes in academic writing in English? For instance, can the use of
GenAl tools for paraphrasing and summarising for writing a Critique constitute breach of legitimate
ownership of ideas and authorship in academic writing. Using a micro-research project at Central
European University (CEU), Vienna as a sample, this paper seeks insights into how students and
instructors from three disciplines in social sciences define, through the course assighments and
usage, the limits of "legitimate" use of GenAl tools. What implications does this ambiguity of GenAl
tools have for teaching and learning academic writing in English at the university level? Based on
survey findings and focus group interviews, the paper aims to rethink academic writing teaching
methods and the role of in-class writing pedagogy in addressing the significant dependence on GenAl
tools by learners in mastering study skills and academic literacy. The conclusions from this survey
would help instructors draft their course Al policy and/or Al assignment policies (that are clear,
supportive, and non adversarial); thereby articulate specific boundaries on Al use and avoidance in
writing assignments.
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This presentation will update the results of a multiphasic American undergraduate STEM writing
project. The initial phases, presented at EATAW 2023 and CCCC 2024, consisted of the
implementation of a nationwide survey to department chairs or equivalent. The preliminary results
revealed a range of perceived barriers to their students’ ability to achieve essential STEM writing skills.
This data-informed research grew from recognizing that prior discussions of writing instruction in STEM
disciplines are both grounded in personal observations/casual discussion and have failed to find
scalable solutions. Professional accreditation requirements and demands of sustaining a strong
research program often keep STEM faculty from teaching writing, although many acknowledge its
value. Improved communication skills and interaction between students from different backgrounds
are critical to sustaining a more diverse STEM student population. Identifying systemic gaps in STEM
curricula and writing pedagogy is essential for enhancing instructional practices, improving student
experiences, and increasing successful transitions into STEM professions (e.g., Thompson et al.,
2021). This interconnected yet independent multiphasic study design relies on data triangulation to
build theory about a dynamic, nuanced, rapidly evolving phenomenon. Participants in the initial survey
who expressed interest were contacted to provide instructional artifacts (e.g., syllabi, writing prompts,
and assessment rubrics/criteria). A subset of these participants will be contacted to arrange
interviews with instructors from their programs. Complementary analysis methods will be conducted
on the three data sources to reveal distinct but related perspectives on undergraduate STEM writing
pedagogy. These data will contextualize findings from the large-scale survey, allowing for the
development of broadly useful theories while avoiding totalizing narratives. While the initial survey was
developed before Chat GPT-4, subsequent phases occur in a post-generative-Al space. This co-
emergence allows investigation of how STEM programs at various undergraduate institutions handle
generative Al issues. Just as ethical and safety issues exist specific to STEM writing, STEM-specific
concerns have emerged regarding generative Al. This study also provides an opportunity to gauge how
STEM fields are grappling with Al writing technologies in teaching scientific and technical writing and
how they may need to prepare STEM students to work safely and effectively with generative Al.
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With the arrival and development of various Al tools, teaching writing skills and assessing their
employment in real life have become rather challenging. Many students, especially those struggling
with the language or writing, frequently resort to using GenAl tools to complete their assignments,
although they could potentially be accused of plagiarism and ultimately expelled from university.
Consequently, teachers unwillingly invest more time in assessing their students’work and, if uncertain
whether the assessed piece of writing is genuine or not and in addition to performing the role of a
coach, facilitator, expert, critic, manager or tutor (Ka¢marova et al., 2023), they are forced to become
inspectors who might have to make difficult decisions. Proving whether the student has plagiarised or
not is a challenge that many teachers are currently facing. The key to distinguishing between an Al
generated and an original text may lie in identifying specific features and errors, including recurring
language patterns. Cotton et al. (2023) and Herbolt et al. (2023) suggest that the language of texts
produced by Al tends to be more formulaic. Kecskes (2014) understands formulaic language as
demonstration of native-likeness and a preferred way of saying things while involving many types that
represent conventionalised patterns. Our premise is that formulaic language is used in Al generated
texts to project illusory neatness. We argue that Al generated texts follow conventionalised patterns,
thus tend to reflect reiteration of particular phrases and structures, which might serve as a signal of
Al-dependent authorship. The aim of our research is to identify such language patterns in a corpus of
essays submitted by university students of English as a second language. Using discourse analysis,
we focus on syntactic complexity and lexical choice (including collocability). The results confirm the
presence of phrases that could be considered formulaic due to their frequent recurrence and of
syntactic structures typifying Al generated essays. The presentation will provide specific cases of
identified notional paradigms and syntactic structures and will offer a tentative guide to the “Al-speak”
as opposed to original text.
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The aim of this paper presentation is to discuss the teaching material produced and applied in the
subject ‘Practices in Education and Research’ of the Specialisation Course ‘Political Pedagogical
Project of the School with Emphasis on Education, Mining, Rupture and Revitalisation of Bacia do Rio
Doce’ at the Federal University of Ouro Preto. The latu sensu specialization is offered by the Escola do
Rio Doce as part of the ‘Continuing Education for Public School Educators in Municipalities Affected
by the Breakdown of the Fundao in Minas Gerais’ Extension Programme. The course is aimed at
teachers from schools affected by the Fundao dam collapse, which affected 36 municipalities around
the Rio Doce (Sweet River) in 2015. Using documentary-based investigative procedures, the analysis
in this paperfocuses on the section of the teaching material called ‘Writing Trails’, which aims to reflect
and guide trainees on academic writing practices. To this end, it is based on the theoretical
assumptions of Academic Literacy — especially the notion of academic writing as a situated social
practice permeated by power relations and identity issues - and also on the theoretical framework of
Alternance Training, considering that the course is structured on the basis of the Pedagogy of
Alternation between University Time and School/Community Time. The data shows that this material
covers academic reading, writing and speaking practices specific to the Specialisation course, such
as writing a course completion paper, an experience report, presenting a seminar, holding discussion
groups, reading scientific articles, among others. However, rather than reproducing standardised
generalisations about norms and academic writing, typical of the Study Skills and Academic
Socialisation models, the material seeks to encourage the trainee/course member to reflect on the
situationality of the academic language practices in which they engage. Thus, the material discusses
aspects that go beyond the mere compositional structure of discourse genres and/or the technical
norms for academic writing. This work therefore presents and analyses a didactic material that
explores academic writing practices in a situated way, linking the axis of university extension with
research and postgraduate training for primary school teachers, based on the epistemological
framework of Academic Literacy.
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My forthcoming thesis investigates the experiences of students with foreign backgrounds in higher
education in Sweden. The study focuses on their linguistic and academic challenges at large, as well
as strategies for navigating an academic context during their first year. The transition from upper
secondary school to university can sometimes be challenging (Ask, 2007) and most of the dropouts
happens during the first year (Bryntesson & Bdrjesson, 2021). Despite the increasing number of
students with foreign backgrounds, higher dropout rates and lower academic success persist
compared to students of Swedish descent (Jonsson & Mood, 2023). It is crucial to understand these
students’ specific needs to promote social sustainability and inclusion in higher education.

The research method is qualitative, including semi-structured interviews and text analysis of students’
writing during their first year of study. Lea and Street’s (1998) model of academic literacies makes a
starting point for the theoretical framework. My aim is to analyze both student texts and interviews by
using all three layers in their model. The inner layer, study skills, have a certain focus on student with
foreign background’s academic language skills. The socialization layer is focused on their struggles
with adapting to a Swedish academic culture and the academic literacies-layer focus their effort to
finding their identity in an academic landscape of power relations with focus on their foreign
background.

The results, which are not yet completed, can, hopefully, contribute to a deeper understanding of how
higher education can be adapted to better support students with foreign backgrounds, potentially
leading to improved educational outcomes and reduced dropout rates.
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In the string of technologies that have followed, not one is more powerful than the technology of
writing. Al is arguably more revolutionary than any other, except perhaps for the printing press which
automated the production of writing and increased literacy dramatically. Currently, the question of
what writing is, of what writing might be, in the context of Al is incredibly difficult to determine but be
assured: it will be writing that is generated from exemplars, just as it always has been. Current literacy
practices and the destabilizing of the text (T. Striphas, S. Birkerts, G. Kress, J.P. Gee) are regularly
attributed to rise of new media, but it is just as likely that new media reflects the way literacy is
changing. The relationship of the composer to media — new or old - reflects the cultural moment and
influences the way meaning is made. In The Language of New Media, Lev Manovich explains that
changes in “media technologies are correlated with social change (41).” The rise of new media as a
composing space and the principles governing it reflect the desires of the writer or composer working
in its space. This renders the subsequent question: How does artificial intelligence change our
understanding of new media? Should this latest version be designated newer media? What is the
current media moment and what is the logic and sensibility about composers working in this newer
media, especially given the rise of artificial intelligence and large language models? What is happening
to writing? The logic of the composing spaces fulfills the cultural demands of its consumers and
producers. In this cultural moment, two opposing values of this newer media consumption are in play.
Writers become producers, co-producers, or perhaps re-producers, of the media they consume. In
short, they remix. In the remix, they become re-makers of meaning. With the advent of artificial
intelligence, writers have a new collaborator, and this one is a machine.
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Supervising a dissertation can be challenging for newly appointed professors. At Ghent University, we
initially addressed these using an asynchronous digital course, titled “How to Coach Written
Assignments (and other writing tasks)?”. This consisted of a three-hour online course followed by a
Q&A session. The foundational program introduced the three key roles of a supervisor: instructor,
feedback giver, and assessor.

With the flood of generative Al tools within academic writing, the role of supervisors has taken on
additional dimensions. Now supervisors are expected to not just guide students through the
dissertation writing process but also help them in using these tools responsibly and critically, while
still teaching the fundamentals of academic writing. In response to this expanded role, we revised the
program and renamed it Mastering the Master’s Dissertation (and other writing tasks), emphasizing
our focus on dissertation writing.

Supervisors can now either choose to enrol in a self-paced e-learning module or opt for a three-hour
workshop. Both provide ready-to-use tips and hands-on practice, equipping supervisors to guide
students effectively, encouraging judicious Al use, and preparing them for oral defenses that
demonstrate their critical and independent thinking.

This presentation will elaborate on how Ghent University adapted its supervisor professionalization in
an era of Al-enhanced academic writing. This is nested within our strategic approach of promoting
responsible (gen)Al use. We will outline the workshop structure, with a specific focus on how Al tools
can be leveraged in the feedback process. The checklists and assignments used will be highlighted,
along with best practices and lessons learned. The goal of the presentation is to inspire other
institutions to adapt their training for supervisors and enhance the quality of dissertation guidance in
a rapidly evolving academic landscape.
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As language instructors, we continuously seek innovative ways to enhance language acquisition.
Recognizing that each student possesses unique needs, we leverage technological advancements to
optimize both learning and teaching experiences. Magnilearn (ML), an Al-powered tool designed for
learning English as a foreign language offers a personalized learning journey by adapting its curriculum
to match the specific abilities and needs of each student, ensuring the material remains challenging
yet manageable. ML has become an integral part of an annual intensive course to pre-academic
students in the last five years. Hence, it allows students to achieve more effective learning when
combined with relevant class work. There are various ways to use it in and outside a classroom as itis
flexible and diverse. A standout feature of this tool is its nano-learning methodology, which breaks
down the learning process into small, digestible segments, allowing students to quickly see the impact
of their efforts. This approach is supported by data-driven insights that monitor each student's
progress, providing tailored feedback and recommendations. This facilitates targeted learning efforts
and enhances support for student success. In my presentation, | will explore how this tool can be
integrated with existing course materials to create a dynamic and effective learning environment. | will
share insights gained from big data collection that was analyzed as well as student feedback, and
discuss best practices gleaned from its application. This demonstration aims to illustrate the
substantial benefits of incorporating Al technology in language education, catering to learners at all
proficiency levels.
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This study draws on a larger study that investigates both students' initial attitudes and their actual
writing with and without GenAl tools. The current study investigates multilingual students' perceptions
of GenAl Tools and the role these tools can play in developing their writing skills as undergraduate
students majoring in literature in the English Department at an Israeli university. For the purpose of
investigating students' initial perceptions, we interviewed 18 first-year students enrolled in a
compulsory academic writing course during the fall semester. Using semi-structured interviews, we
asked them at the onset of their course about their past learning experience in writing, their
expectations from the writing course, and the role GenAl tools can play in assisting their academic
writing. Overall, students’ prior experiences with writing revealed gaps regarding their academic
writing — clarity in their writing, helpful feedback on their writing, and critical engagement with literary
texts —which directly informed their high expectations for the writing course and their commitment to
developing their academic writing. These gaps also influenced their nuanced perceptions of GenAl —
viewing it as a potential tool to address shortcomings while remaining cautious about its impact on
authenticity and skill development. Specifically, students have the highest expectations from their
writing course while at the same time considering using GenAl only for filling gaps in knowledge (be
they linguistic or discursive). Some were very conscious of the detrimental effects Al could have on
their personal style. Ultimately, their attitudes reflect a desire for growth through a combination of
guided instruction and thoughtful, limited integration of GenAl. By analyzing these perceptions in the
context of a compulsory writing course, the study highlights the dual role of GenAl as both a solution
to existing gaps in writing clarity, feedback, and critical engagement, and a potential challenge to self-
expression. Practically, the findings offer valuable insights for educators in designing writing curricula
that leverage GenAl tools effectively. By addressing students' specific needs—such as linguistic and
discursive support—while fostering their creativity and authenticity, educators can create balanced
approaches that enhance academic writing skills.
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In Anglophone Higher Education (AHE), multilingual students often face deficit-oriented perspectives
on their academic writing, which undervalue their linguistic abilities and discourage the full utilization
of their diverse language resources (Preece, 2022). This challenge is particularly pronounced in how
they construct authorial voice. Existing conceptualizations of authorial voice predominantly
emphasize discourse features alighed with native-speaker norms, limiting our understanding of
multilingual students’ motivations for their linguistic choices (Canagarajah, 2015). Readers, often
tutors or markers, directly influence students’ voices, reinforcing a one-dimensional view of their
linguistic abilities while overlooking the richness of their contributions (Matsuda, 2001). This
presentation reports on a qualitative study that adopts a novel observational approach to
understanding how multilingual students construct authorial voice. Rather than focusing on
correction, it recognizes the complexities of their practices and highlights the diverse linguistic
resources they employ. The study analysed dissertation drafts from ten master’s students in Social
Science disciplines across three London universities to identify the discursive and non-discursive
features used in constructing their authorial voice. Additionally, talk-around-text interviews explored
the students’ linguistic, cultural, and non-discursive choices in shaping various dimensions of their
authorial voice. The analysis resulted in a model of multilingual authorial voice construction, revealing
the underlying motivations behind their choices. The findings identified three dimensions of authorial
voice—individual, social, and dialogic—consistent with existing literature (Tardy, 2012). However, the
linguistic features employed by participating multilingual students in these dimensions differed from
those emphasized in traditional authorial voice rubrics, based on descriptions such as Hyland's (2008)
interactional model, which highlights hedges, boosters, reader references, and self-mentions. The
results from the study underscore the need to move beyond prescriptive norms to better interpret
multilingual students’ choices and understand the intentions shaping their academic voices. This
study contributes to the development of inclusive pedagogical strategies that support multilingual
academic literacies and promote equity in AHE.
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| present data on the use of languages such as Mandarin, Cantonese, and Korean as tools for learning in
Canadian academic writing classes made up of students who speak/write English as an additional
language (EAL). | suggest that plurilingual pedagogical approaches (Beacco & Byram, 2007; Lau & Van
Viegen, 2020; Galante, 2020; Lin, 2013), which welcome students’ languages and cultures as assets, can
challenge pervasive monolingual ideologies in North American Higher Education.

First, | define the key features of plurilingualism (Council of Europe, 2001) as a phenomenon and lens
through which we can frame our practices, and explain how the term plurilingualism is both different from,
and the same as, terms such as multilingualism, translanguaging, and codeswitching.

I then describe the context of the qualitative, longitudinal study —at a university in a highly multicultural city
in Western Canada where 42% of the population use family languages other than English and French,
Canada’s official languages (Statistics Canada, 2021). Despite the rich linguistic and cultural diversity of
the city, a “monolingual disposition” (Gogolin, 1994) pervades in local higher education, often positioning
English-Only instruction as a desirable norm, and students’ plurilingualism through monolingual lenses. A
plurilingual research team collected data over one year: recordings of students’ interactions during
collaborative tasks, semi-structured interviews with students, and writing samples. Focusing on themes
that emerged through thematic content analysis (Braun & Clarke, 2012), | show how student participants
used multiple languages in as tools for learning and developing their academic literacies, thus making use
of their plurilingual repertoire (Coste et al., 2009) in and around their learning.

The presentation includes interactive moments for audience engagement with students’ plurilingual
interactions in different academic writing contexts. Together, we will consider the challenges that come
with facilitating a plurilingual process in the construction of a final monolingual written product in
academic English.
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Generative Al is both seen as a disruptive and transformative force for teaching academic writing
(Anson & Straume, 2022). On the one hand, writing scholars are worried about developments that are
counterproductive to teaching writing; Al is biased and fosters a deep mistrust against students (Liang
et al., 2023). On the other hand, many are optimistic about the many new possibilities opening up
(Limburg et al., 2023). Be it as it may, professional approaches to teaching academic writing need to
change: grading a product that might be generated with Al seems futile when we are talking about
teaching students academic competencies related to academic writing. Consequently, in our
symposium, we offer three perspectives on how writing can be used to transgress possible biases in
times of Al, adapting bell hooks’ (1994) teaching philosophies to writing.

Katrin Miglar questions the meaning of transgressing boundaries in writing: inspired by bell hooks'
insights on how gender and class shape perceptions of reality, she examines whether Al as a language
generator risks eroding the individuality of these diverse experiences. Which methods, techniques,
and exercises can help students find their authentic writing voice in the age of Al?

Andrea Scott (re-)examines writing through the lens of disability studies, as for bell hooks writing is a
slower and more holistic tool for self-actualization, community care, and liberation. Specifically, she
asks what might a transgressive pedagogy of interdependence and slowness contribute to the
teaching of multilingual academic literacies in the age Al?

Erika Unterpertinger directs her perspective towards the practical implications of teaching writing to
transgress in times of Al: What does a slow and holistic approach to writing entail for the writing
classroom? It is often implied that good writing is efficient and linguistically clear, however, what
changes when the mode of assessment changes?

Our symposium is centred around the concept of ‘Writing to Transgress’ and aims to stimulate critical
questions about how writing can create transgression on an individual and pedagogical level.
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“Al as an Academic Writing Companion” is the title of a workshop running three times in the current
academic year at our institution. The workshop is for PhD candidates, faculty members and other
researchers, and aims to equip them with rhetorical skills they need to effectively use Generative Al
for writing academic texts and, crucially, to assess the outputs of Generative Al with the appropriate
rhetorical lenses and a knowledge of academic literacies. It is easy to be dazzled by the superficial,
sentence-level fluency of Generative Als, especially if one is a novice researcher writing in a second
language. This superficial fluency may obscure the Al’s lack of rhetorical principles, however: the Al
may lack them, and the researcher may not know the Al lacks them. To combine academic literacy
with a critical sense of the capabilities of Al chatbots, therefore, the workshop draws on Moxley’s
(2024) idea of kairos-based prompting. The aim here is to develop and apply the rhetorical knowledge
necessary to guide a bot’s responses; in this way, the workshop combines the needs of researchers
for both traditional academic literacies and generative Al literacy (Ou et al., 2024). The workshop is
based on four key tasks. One is very language-focused; the others focus on issues such as whether an
Al can perform a rhetorical breakdown of a section of text, or seeing whether it can organize text
according to general-specific principles (Swales & Feak 2004). One of the challenges with the
workshop is finding an appropriate language of enactment (e.g. Kirk, 2017). For example, we draw on
Maton’s (2014) idea of the semantic wave — but a workshop like this is not a good place for a detailed
discussion of Maton’s ideas. The semantic wave idea can be enacted, though, in the idea of a text’s
movement between the abstract and the concrete - so this movement becomes one basis of kairos-
informed prompting. This presentation will outline the workshop and the prompts. We will offer some
reflections on the workshop, its implications for academic literacies, and the relationship between
writing with Al and the power of tech developers.
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As Al continues transforming education, its role in providing feedback to improve academic writing
must be carefully considered. While research suggests that Al-based feedback is effective
(Mahapatra, 2024; Soloyeyv, 2024), the question that should be investigated is whether it can transform
the writing process in ways that traditional feedback alone cannot. This presentation will report on
findings from a study that explored students’ perceptions of the interplay between human and Al
feedback in shaping their academic writing skills. As part of an EAP course, built on a process-driven
writing approach, 50 undergraduate English language major students were tasked with a 2000-word
essay. They were required to navigate three sources of feedback across multiple drafts of the essay:
peer feedback, third-party feedback, and feedback from an Al tool of their choice. Preliminary findings
from this study, collected through student reflections and a focus group interview, suggest that
students benefited from the holistic approach to the revision process, and recognized that Al, in its
current state, cannot serve as a substitute for human feedback. Instead, the two sources work best in
tandem, serving as a support system for students in enhancing their critical thinking and academic
writing skills. As reported, the Al’s valuable surface-level suggestions were not complemented by
substantive feedback and the personalized guidance that human feedback offered. Also, the
experience was marked by significant dilemmas and confusion, particularly regarding the ethics and
selection of suitable Al tools. Moreover, the process of engaging in multiple prompting to clarify a
request was reported to be tedious, suggesting a hindrance to Al efficiency. It also reveals a crucial
gap in students’ abilities to effectively utilize Al, reinforcing the necessity for training to optimize
students’ learning experience. Findings from this study will advance the ongoing discussion in the
evolving field of Al use in academic writing. Moreover, it will provide valuable insights for writing
instructors and researchers, highlighting the importance of leveraging Al feedback in improving writing
while being cautious to ensure balanced human and Al input.
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Grant proposals (GPs) are key to researching and publishing success. Despite their significance, GPs
often do not receive the same level of attention as other academic genres such as Research Articles
(Belles-Fortuno, 2021). Writing GPs demands a substantial investment of time and effort from scholars
(Connor, 1999; 2000). Identifying funding, writing a GP, as well as obtaining the funding are difficult
tasks (Belles-Fortuno, 2021). This is particularly true when it comes to GPs written in languages
different from English (Connor, 2000; Tardy, 2003). This presentation introduces a pilot study
conducted during an ongoing PhD study that investigates macro and micro-structure of GPs written in
English and Brazilian Portuguese. Drawing inspirations from the model proposed by Connor and
Mauranen (1999) the study identified a rhetorical model for GPs based on the corpus of 6 original
research GPs - 3 from each language - from different areas of knowledge. The coding was conducted
by the author of the study and a volunteer using the software MAXQDA. Additionally, most prominent
interactional metadiscourse (Hyland, 2024) was investigated. Results of this study showed differences
in rhetorical moves in both languages, and the existence of not described in previous models, such as
ethics and integrity. A total of 7 moves were found for Brazilian Portuguese GPs and 8 moves for English
GPs. In terms of interactional metadiscourse self-mentions were found only in English, hedges were
more common in Brazilian Portuguese and boosters were little used in both languages. This study may
contribute to expand the knowledge on this occluded genre (Belles-Fortuno, 2021; Tardy, 2003), GPs,
both in terms of theoretical and practical applications in academic writing classroom.
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The integration of Generative Al (GenAl) tools such as ChatGPT in higher education presents both
opportunities and challenges. While these tools support students in brainstorming, personalised
feedback, and proofreading (Chan & Zhou, 2023), their misuse raises concerns about academic
integrity (Chan, 2023). This paper explores an innovative teaching strategy: student-led discussions on
GenAl use scenarios within an English for Academic Purposes (EAP) module. The activity involves
students analysing realistic scenarios thatillustrate both appropriate and inappropriate uses of GenAl.
Through structured small-group discussions and whole-class feedback, students critically evaluate Al
use, deepening their understanding of ethical considerations and aligning their practices with
institutional expectations. Designed for international students at English-speaking higher education
institutions, the activity is integrated into EAP curricula, complementing existing lessons on academic
integrity, academic writing and critical thinking. Findings suggest that this approach enhances student
engagement, with discussions often extending to personal reflections on GenAl use in academic work.
The inclusion of huanced and ambiguous scenarios proved particularly effective in prompting critical
thinking, though balancing complexity and clarity remains a challenge. Additionally, assessing the
impact of the activity on reducing Al-related misconduct is difficult due to the absence of reliable Al
detection tools (WeberANulf et al., 2023) and the influence of external factors such as varying levels
of institutional support. Despite these challenges, the activity has broad applicability across
disciplines and educational contexts, particularly for international and first-year students who benefit
from structured discussions on Al ethics. By equipping students with the skills to navigate Al-driven
academic and professional environments responsibly, this approach contributes to fostering a culture
of academic integrity and ensuring that students make informed, ethical decisions when engaging with
Al technologies.
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It is often emphasised that students’ discipline-specific academic literacy is best developed within
the students’ subject studies, where discipline-specific literacy practices and content can be
integrated. However, this is difficult to achieve because subject teachers are typically neither trained
to support literacy development, nor equipped with the linguistic meta-knowledge required to
articulate their tacit knowledge on discipline-specific literacy. For this reason, it has been suggested
that subject teachers should be supported by ‘literacy experts’ (Wingate, 2015), whose role would be
to help subject teachers to explore their own tacit disciplinary knowledge and develop relevant
teaching practices. In practice, however, this type of integrated collaboration seems difficult to
achieve and collaboration between literacy experts and subject teachers usually are ad-hoc and less
far-reaching (cf. Hakim & Wingate, 2024). In Sweden, supporting subject teachers in their work with
students’ literacy skills is increasingly becoming part of the mission of university language support
centres. In this paper we respond to this shift by exploring to what extent professional language
advisors seem prepared to take on the role of ‘literacy expert’ in this type of integrated collaboration.
The material consists of group discussions between language advisors from four universities during a
one-day competence-building workshop about collaborations with subject teachers. The participants
all have experience of traditional one-to-one student tutoring, but not always personal experiences of
collaboration with teachers. We map the type of collaborations that the participants report as
examples, the obstacles and opportunities that they raise and how they construct their own expertrole
in relation to that of subject teachers. The results show, as expected, mainly experiences of less
integrated collaborations, sometimes positive, but often fraught with practical problems. We also see
an ambivalent position regarding one’s own expert role in relation to the collaborative mission. It is
concluded that efforts to increase collaboration between language advisors and subject teachers not
only presuppose an expanded formal mission for the language support centre, but also need to be
accompanied by a rethinking of the role of the language advisor, as an expanded skill set is required to
fulfil the role of literacy expert.
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Generative artificialintelligence (GenAl) has irrevocably transformed university education, compelling
educators to reconsider how they integrate Academic Literacies (AcLits) into disciplinary courses.
Text-generating applications like ChatGPT (OpenAl) and Copilot (Microsoft) challenge traditional
notions of authorship, agency, and learning, requiring educators, particularly subject lecturers and
English for Academic Purposes (EAP) instructors, to critically engage with how knowledge can be
produced and perhaps even undermined with these technologies. This paper explores how GenAl
affects educators' abilities to embed academic literacies in their courses, examining its impact on
students' study skills, academic socialisation, and textual practices. Drawing on interdisciplinary
research in academic and digital literacies, this paper applies the AcLits framework (Lea & Street,
1998; 2006) to critically examine the role of GenAl in shaping university-based writing and learning
practices. The paper investigates how GenAl alters students' literacy processes (section 2), how its
use complicates understandings of originality and authorship (section 3), and how the prevalence of
text-generating applications alters students' identities in ways that profoundly affect how they write in
their courses (section 4). The paper concludes with practical strategies for educators seeking to
support students in making informed decisions about the use of GenAl in their academic work. The
paper is based on the author’s experiences as a subject lecturer and language advisor specializing in
GenAl at a large public university in Sweden, and presents conceptual tools — such as content drift,
tumbling towers, and posthuman agency - to help educators address challenges associated with
integrating GenAl into academic contexts. By contributing to the ongoing conversation about
academic literacies in the age of GenAl, this paper aims to help educators navigate the complexities
of teaching and learning with and without generative Al technologies.
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This study examines how generative Al applications are discursively constructed within higher
education research and the consequences of these constructions for academic writing.
Understanding the varied discourses surrounding generative Al applications is essential for shaping
their pedagogical use. Previous research, including Bearman et al. (2022) and McGrath et al. (2024),
has identified utopian and dystopian discourses, highlighting how language influences perceptions of
Al’s role in educational contexts. Utopian discourses often emphasize efficiency, innovation, and
enhanced learning experiences, while dystopian discourses raise concerns about academic integrity,
shifts in authorial agency, and potential learning losses over time. However, there is still a need for
further research exploring additional discursive modes and the full range of their implications for
academic writing and teaching practices. To deepen and extend existing research, the paper presents
a mixed-methods review of 95 peer-reviewed journal articles published in English between 2023 and
2025. Building on previous work, the study categorizes discourses into five types: utopian, dystopian,
curious, critical, and collaborative. In addition to the broader review, the paper conducts a discourse-
analytical review of twelve articles representative of these discursive modes, examining how language
choices shape perceptions of generative Al. This discursive analysis shows that most of the reviewed
articles employ a utopian discourse, echoing the marketing rhetoric of major technology companies
like Google, Microsoft, and OpenAl. In contrast, a smaller but significant minority adopt a critical or
even dystopian perspective, raising concerns about the ethical and pedagogical implications of Al in
academic contexts. Drawing on Goodfellow’s (2007) insights, the study posits that the way we talk
aboutthese applications significantly influences their pedagogical deployment. Thus, the paper offers
a model of academic inquiry that situates these diverse generative Al discourses within the broader
context of developing academic writing skills in higher education. This model provides a conceptual
framework for educators and researchers to critically engage with and shape the discourses
surrounding generative Al applications, and aims to support educators make informed decisions
about how and why they speak about these technologies in particular ways.
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Assessment can be an emotionally charged process for teachers, as it requires them to shift from
supportive facilitators of student learning to impartial judges of student performance. When the
possibility of academic misconduct enters the equation, teachers often experience strong and
negative emotions (Vehvildinen et al., 2018). In many higher educational settings, technological tools,
such as Turnitin, are used either uniformly or in a targeted manner to try to identify academic
misconduct, such as plagiarism or the unpermitted use of generative artificialintelligence. These tools
may also be used formatively, when students are allowed to review their work prior to submission.
However, these tools are often misunderstood by both students and staff, and their limitations are
overlooked (Weber-Wulff, 2018). These misunderstandings, coupled with varying perceptions of what
constitutes plagiarism (Lei & Hu, 2024), contribute to diverse emotional responses among teachers.
These potential sources of confusion combined with the consideration of the emotionality of teachers’
agency in assessment opens a space for exploration. How these technologies mediate the
emotionality of teacher-student interactions is an area that to the best of our knowledge remains
underexplored. To address this gap, this article reports on the findings of a study exploring these
questions with the objective of studying teachers’ emotional responses to using artificial intelligence
tools, such as Turnitin, for assessing academic writing.

The study involved employed Q methodology, in which participants were asked to position an array of
statements about possible emotions relating to the topic in order of importance. The statements were
generated from focus group discussions, employing the nominal group technique for developing a
natural Q sample (Kinsey & Kelly, 1989). After the Q-sort task, participants were invited to share
reasons for their choices, which elicited deeper reflections about their emotions. Thematic analysis
was applied to the qualitative data (Stage 1 of the interviews and the post-Q-sort discussion), while
statistical analysis of the Q-sort results was conducted via specific Q software. Pedagogical
implications are discussed for teachers and university staff, as well as recommendations for future
research exploring the interplay between teachers’ emotions and the available tools to promote
academic integrity.
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Palavras-chave: consciéncia linguistica e discursiva, modelo linguistico de IA (ChatGPT),
metalinguagem, sequéncia de ensino, texto de opinido

Esta proposta insere-se no ambito do projeto Linguas e Aprendizagens (Centro de Linguas, Literaturas
C -Universidade de Aveiro) e do grupo interinstitucional ProTextos — Ensino e Aprendizagem da Escrita
de Textos, em parceria com o Centro de Investigagdo em Didatica e Tecnologia na Formagao de
Formadores (CIDTFF-UA), e apresenta os resultados de uma sequéncia de ensino (SE) aplicada a
alunos do 11.° ano do Ensino Profissional, com foco na produgao de textos de opinido. A intervengao
visou desenvolver a proficiéncia na escrita argumentativa, articulando praticas de analise linguistica
e consciencializagao discursiva. Com base na proposta de Dolz, Noverraz e Schneuwly (2001) e na
abordagem de Pereira e Cardoso (2013), a SE estruturou-se em quatro fases: planeamento,
diagndstico (escrita de um texto de opiniao), intervencgao e pos-teste (reescrita do texto). A analise dos
dados, em curso, aferira progressos na coesao, segmentagao textual e no uso de articuladores
argumentativos, bem como no desenvolvimento da consciéncia textual e metalinguistica da escrita
(Myhill & Jones, 2015). Contudo, a luz dos dados recolhidos e da crescente presenga da inteligéncia
artificial no quotidiano escolar, na proxima intervengéo — a realizar em outubro de 2025 - propomos o
uso pedagogico do ChatGPT como ferramenta de apoio a escrita, num enquadramento monitorizado
pelo professor e reflexivo. Os alunos serdo orientados a consultar o ChatGPT para realizar a reescrita
da versao inicial dos seus textos de opinidao, em alinhamento com os critérios de avaliagdo dos
exames nacionais. A partir dessa exploragao sera construido coletivamente um texto mentor que
servira de base para a reescrita final. O objetivo desta abordagem é capacitar os estudantes para uma
utilizagdo consciente e critica da IA generativa, potenciando uma escrita mais fundamentada e
informada, sem abdicar da autoria, da reflexdo e da intencionalidade discursiva. Pretende-se,
igualmente, explorar os limites e as possibilidades do uso da IA na sala de aula, promovendo uma
pedagogia da escrita que incorpore as tecnologias emergentes de forma ética e didatica.
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With the increasing role of artificial intelligence in education, Al-assisted writing tools have become
valuable resources for students navigating professional writing tasks. One such tool, My Prose (Ishizaki
& Kaufer, 2024), provides structured support for producing texts by converting notes into polished
prose and offering feedback on student-generated writing. We showcase three uses of My Prose to
scaffold the writing of cover letters and proposals in an undergraduate professional writing course at
an American branch campus in the Middle East:

Structured Writing Assistance — Many students struggle with translating key ideas into coherent prose.
With its “Notes-to-Prose” feature, My Prose helps by transforming notes into well-structured
sentences, guiding students toward effective self-expression. This early-stage support significantly
reduces the cognitive load of sentence crafting, allowing writers to focus their attention on higher-level
planning and organization.

Al-Generated Feedback — Students receive automated feedback and interactive visualization of their
composing decisions. The feedback focuses on reader expectations, logical flow, content coverage,
and sentence clarity.

Support for Course Assistants — Course assistants often serve as the first line of feedback in writing-
intensive courses. My Prose facilitates their work by automating initial feedback and allowing them to
focus on higher-order concerns such as argumentation and organization.

This presentation will include case studies from classroom implementation, showcasing
improvements in student writing and engagement. Attendees will leave with strategies for
incorporating My Prose into their own courses, ensuring that Al tools support rather than replace the
writing process. Ultimately, this session will demonstrate how Al-assisted writing can enhance student
learning while maintaining the integrity of the writing experience.
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Researching thesis writing across Europe: Issues in pedagogically-oriented
research and lessons for thesis writing support
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A common requirement for completing an undergraduate or a postgraduate degree in most higher
education contexts, the Bachelor’s/Master’s thesis is also the longest, most complex and often most
demanding piece of writing students produce during their studies. Despite the important place the
thesis occupies in the students’ university experience, students’ emotions, challenges, turning points
and other thesis writing experiences often remain invisible to supervisors and writing support
practitioners. As these experiences may considerably impact the final thesis outcome, revealing the
student perspective is of particularimportance to practitioners and designers of thesis writing support
programmes.

This symposium is based on a research project that investigated the thesis writing experiences of
Bachelor’s and Master’s students in ten countries across Europe, whose results have recently been
published in an edited volume (Petri¢ & Castelld, 2025). The project provided an in-depth
understanding of the student perspective on thesis writing, uncovering some divergencies as well as
commonalities, despite students’ diverse backgrounds and different trajectories.

The symposium aims to (1) inform the audience of the project’s key findings regarding multiple aspects
of students’ thesis writing experiences and how those experiences shape their writing; (2) discuss
issues and challenges in conducting research on writing in multilingual research situations, (3) discuss
pedagogical implications of the project’s findings for thesis writing support and (4) exchange ideas,
practices and experiences regarding thesis writing support with the audience.

The speakers are project participants from six different countries, including the volume editors and
chapter contributors. The symposium will be chaired by Bojana Petri¢ and Montserrat Castelld, and
will consist of four 15-minute presentations and a 30-minute discussion, as follows:

¢ Bojana Petri¢ (Birkbeck, UK) and Montserrat Castellé (Universitat Ramon Llull, Spain): Introduction
to the symposium and overview of the project

¢ Mira Bekar (Ss. Cyril and Methodius University, R.N. Macedonia): How thesis writers speak about
their experiences: A linguistic analysis

¢ Claudia Doroholschi (West University of Timisoara, Romania): Student learning experiences with
thesis writing

¢ Natalie Schembri (University of Malta, Malta): Academic literacy challenges in multilingual
situations: A focus on interview-based research

¢ Discussion chaired by Tiane Donahue (Université de Lille, France / Dartmouth, US).
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Multilingualism has become the "hot" topic globally where researchers from various countries are
trying to find ways to accommodate our multilingual learners (Pfeiffer, 2024). In this study | focus on
the multilingualism students at various universities in South Africa. With the use of keystroke logging
the students wrote an argumentative essay in English and an argumentative essay in their home
language (Afrikaans, IsiXhosa, IsiZulu, Tsepedi). This qualitative study was conducted at five different
universities where the students were interviewed after completing the writing of their essays in English
and their home language. My objective was to see which language the student was better at in writing
(home language or second language), as well as to determine how many times the student paused,
back spaced or deleted words. With the keystroke logging program the students are not able to use
spell check or get any assistance in their sentence structure as they have a limited time to complete
the task. My findings suggest that with the use of this program like keystroke logging our multilingual
students academic literacy will improve. A program like this in South Africa will definitely assist our
students to learn how to spell and create proper sentence structures in their academic writing.
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Barton and Hamilton (2000) define literacy practices to include “how people make sense of and talk
about literacy” (p. 7). In our proposed presentation, we will draw on video recorded interviews with
eight scholars working in an English medium university in the Levant (Zenger & Pill, n.d.) to identify and
interrogate what might constitute multilingual academic literacy practices and events. The scholars
disclose diverse “multilingual realities” (Curry & Lillis, 2024, p. 87) in their personal and academic
lives, as researchers, teachers, writers and, formerly, as students.

The research site exemplifies well what Curry and Lillis (2024) call the “centripetal pull” (p. 87) towards
English inits scholarship, teaching, and institutional culture. At the same time, the university operates
in a highly diverse linguistic context that pervades its academic and non-academic practices, creating
a complex reality which is recognised and valued in different ways by some of the academics we
interviewed, leading them to test the constraints they perceive in the status quo.

In discussing their research and publications, the scholars reflect on sharing their work in English and
other languages; the process involved in translating works from English into other languages; learning
to communicate research in different scholarly and language traditions within their fields; and the
need to disseminate research about local issues and communities in the language of the community.
The scholars interviewed also share personal literacy experiences of learning across languages (cf.
Belcher & Connor, 2001), not only in school but also at high levels of disciplinary mentorship.
Through this exposition, we seek to ground our conception of multilingual academic literacies in lived
experience, to show the effectiveness of these scholars’ practices, and to promote the potential of
their practices beyond this context.
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Generative Al significantly impacts academic writing practices and its instruction (Anson & Straume,
2022; Kruse et al., 2023). Nevertheless, little is known about the impact of GenAl on BA/MA thesis
writing and supervision. We investigated Al usage by a) students conducting their BA/MA thesis project
in 2024 (827, 25% response rate) and b) supervising faculty (507, 34% response rate) at [anonymized]
polytechnic. A mixed-methods convergent parallel research design (Creswell & Plano Clark, 2011) was
applied. Data were collected via a pretested survey (12 closed-ended, 5 open-ended questions).
Closed-ended questions pertained to: (1) the usage (which, purpose), (2) usability, and (3) usefulness
of Al tools, (4) sources of instruction, and (5) attitudes towards Al. Open-ended questions asked about
positive/negative experiences while using Al, further activities Al was used for, and general comments.
Quantitative data were analysed using R. Statistically significant effects were detected by Pearson’s
chi-squared tests and Wilcox rank-sum tests. Al-related attitudes were measured and summarized by
confirmatory factor analysis (Stein et al., 2024). Multivariate analysis was performed using logistic
regression models. Qualitative data were analysed by means of thematic analysis (Braun & Clarke,
2006). Data were encoded and analyzed manually, and subsequently compared to Al-assisted
encoding implemented in MAXQDA. Results showed that more than 80% of the students used GenAl.
Usage, usability, and usefulness varied vastly for different writing subtasks, and were found to be
significantly related to students’ attitudes towards Al. Mainly two tools were used (ChatGPT, DeepL
translate and write). Usability was deemed high on average. Most students reported saving time by
using Al tools. In that respect, a positive attitude was found to be associated with perceptions of time
saved. Students showed interest in receiving more support and instruction in using and referencing Al
tools. Instructors, on average, used and benefited less from Al tools mainly due to legal/ethical
concerns. It was reported that GenAl makes supervision and grading more demanding. Al usage in
supervision was also found to be associated with a more positive attitude towards Al. Attitudes
towards Al showed significant differences based on the study field.
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In our practice as Learning Developers, the pen is still mighty and being used as a tool for initiating,
developing and structuring ideas! We are best placed to encourage students to actively use these tried
and tested techniques, to revive and benefit from the importance of ‘thinking on paper’ (Allen, 2023).
We are increasingly facing a modern dilemma —that of the dying art of handwriting and writing on paper
versus the (uncritical) use of generative Al. The current study aims to underline the importance of
thinking, planning and communicating on paper in the broadest sense. After introducing visual
explainers, we received positive feedback particularly from neurodiverse and international students
struggling to write academic pieces. When it comes to digital versus analogue notetaking, Mueller and
Oppenheimer (2014) found that “when laptops are used solely to take notes [...] their use results in
shallower processing”. The authors were the first to show detrimental effects due to differences in
note-taking behaviour. More recently, Rosen (2025, p. 3) highlighted the decline of handwriting. ‘We
lose measurable cognitive skills, and we also lose the pleasure of using our hands [...] to make our
thoughts visible to one another.’ Not only this, but we claim that especially sketchnoting (dual verbal
and visual coding, see Caviglioli, 2019) is well positioned to keeping the art of writing by hand alive in
a time when LLMs are increasingly taking the ‘thinking’ away from the authors. The Sketch-It-Out
framework by Neill (2025) shows students how to gain a visual overview of their topic’s impact, inquiry
and integration stages. It not only helps to define and clarify dimensions of one’s work but also serves
as an explainer for others. Analogue is not dead (yet). Handwritten notes, sketches and plans are vital
tools that defy Al, helping students to think, structure and plan their writing. Rather than being seduced
by Al tools, students would benefit greatly from initiating their own thinking by starting their work off
with analogue tools. This offers ‘opportunities — to learn, understand [and] feel in a way that our
vicarious, screen-based experiences do not’ (Rosen, 2025).
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This presentation discusses findings from three research projects conducted in Chile, aiming to
explore how integrating student perspectives in research generates insights that inform how writing
should be taught at the university level. These findings address the broader issue of academic writing
as a social practice (Lillis & Scott, 2007), where social dynamics mediate or restrict access.
Investigating writing from this perspective, rather than viewing it as merely a process or product
governed by rules to be mastered, places writers and their contexts at the center of research.The first
project examined 30 participants from three selective universities who entered higher education
through a national inclusion program. The second project followed 24 students from a selective
Chilean university over three years—12 admitted through traditional pathways and 12 through
inclusion programs. The third project systematically analyzed the relationship between writing and
academic performance in an entire university cohort, with a qualitative phase involving interviews with
10 students from diverse socioeconomic backgrounds. All of them underscore the importance of
students’ experiences. The presentation will address three key findings that emerged as patterns
across the projects, supporting theory-building.The first finding highlights students’ need to project
their voice in academic texts, reflecting their desire to express their views, use their own words, and
feel ownership of their work rather than merely reproducing other discourses. The second finding
describes students’ rich literacy practices outside the university and the creative strategies they
develop autonomously to meet academic demands. The third finding explores the relationship
between vernacular and academic literacies, revealing that students build both bridges and barriers
between these domains, perceiving them as interconnected or opposing. In conclusion, these findings
support four pedagogical proposals, sustained both in the data and in recent literature (cf. Aramayo
Eliazarian, 2024; Lillis, 2021; Lindquist & Halbritter, 2019; Zavala, 2019): reflecting on intertextuality’s
role in voice development, challenging assumptions about “objectivity” in academic texts,
incorporating students’ vernacular literacy practices, and promoting transfer by building bridges
across contexts. Together, these data-grounded proposals emphasize the importance of fostering
inclusive approaches that support students' active participation in academic literacy practices.
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This symposium considers how writing studies faculty and administrators can collaborate across
institutions to lead efforts for critical Al literacy (Byrd, 2023; Johnson, 2023; Kynard 2023; Vee 2024).
The three presenters have each led Al literacy across the curriculum efforts at their universities and
collaborated across institutions in conducting Al-related faculty development. To provide cross-
institutional examples, this symposium features writing studies scholars who have addressed critical
Al literacy in STEM classes, first-year writing seminars, and university-level policy making. Panelists
set the scene for their university contexts and interventions, followed by discussion with the audience
of local digital/technological contexts and strategies for leading critical Al literacy efforts. On one
campus, dominant voices around digital/technological changes are from engineering and scientific
disciplines where there is less focus on digital literacy. This Al advocacy can obscure or devalue
student learning. Panelist A investigates whose voices are heard in Al discussions, whose voices are
not heard, and describes strategies for recentering the conversation on student learning through
writing and considers how writing scholars can ensure focus on digital literacy and student learning.
Panelist B shares a collaborative effort to develop a resource guide for teaching critical Al literacy
across the curriculum, featuring the voices of both faculty and students in undergraduate first-year
writing seminars. Panelist B demonstrates the importance of centering diverse student voices and
reflective, ethical critique in Al conversations in higher education. Panelist C reports on a large-scale
institutional effort to collaboratively develop policy for faculty, students, researchers, and business
operations at a state university, highlighting the role that writing studies expertise can play in
deliberations and advocating for writing studies faculty to engage policy-making at this level because
such expertise can lead to more equitable and critically-aware approaches to Al implementation and
governance. In the concluding discussion, the panelists will engage the audience in a conversation
about how writing studies scholars can collaborate across institutions to advocate critical Al literacy
curricula and faculty development grounded in writing studies threshold concepts.
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This presentation expands on research, which explored noticing and metalinguistic awareness in L2
writing via a translation-based writing task. In that study (Schlam Salman & Haskel-Shaham, 2023), we
designed and administered an innovative writing task to 37, L1 Arabic speakers who were preparing to
be teachers of Hebrew as a Second Language in Israel. Participants produced written output in
Hebrew (L2) followed by translation to Arabic (L1) and then reverse translation back to Hebrew (L2).
Our previous study focused on areas of linguistic saliency that participants reported noticing as they
completed the translation-based writing task. However, the study did not analyze participants' written
output or actual changes or attainments in their L2 writing.

In this presentation, we report on analysis of participants’ written output comparing the initial writing
stage where participants composed a paragraph in Hebrew (L2) with the reverse translation stage,
where participants translated their paragraphs in Arabic back into Hebrew, without referencing their
original L2 paragraphs. When salient differences arose, we examined the output from the intervening
translation stage where participants translated their Hebrew text into Arabic (L1).

Our methodology included inductive content analysis to systematically evaluate textual features
comparing the two L2 versions of written output. This comparative analysis focused on three key areas:
linguistic changes between the two Hebrew versions, transfer effects from the L1 (Arabic), and
modifications in grammar, structure, content, and style between the initial and final second language
(L2) output. Two researchers independently analyzed the output, with discrepancies being resolved
through discussion until consensus was reached. An artificial intelligence tool (Claude) was
subsequently used to validate the manual analysis. This was then followed by a discussion among
three researchers to establish the final categories. Four categories related to text quality measures
were identified and include (1) content and structure; (2) syntax; (3) vocabulary and register and (4)
orthography.

We present findings related to the four text quality measures and discuss implications for L2 writing
instruction. We also address the use of translation as a technique for fostering metalinguistic
awareness around different aspects of academic writing across languages and within multilingual
classrooms.

Bibliography

Schlam Salman, J. & Haskel-Shaham, I. (2023). Noticing and metalinguistic awareness in the L2 writing process:
A translation-based writing task for L1 Arabic speakers preparing to teach Hebrew as a second language.
Journal of Second Language Writing, 62. https://doi.org/10.1016/j.jslw.2023.101065

—108 —


mailto:/salaam@dyellin.ac.il
mailto:irithaskel@dyellin.ac.il
https://doi.org/10.1016/j.jslw.2023.101065

@

EATAW 2025

EF NCE

Mapeamento dos habitos e comportamentos leitores de estudantes do
Instituto Superior de Ciéncias da Educacao de Benguela/Angola

Anténio Chinhama dos Santos,' iris Pereira,2Fernando Azevedo®
antonio3009santos@gmail.com, fraga@ie.uminho.pt, iris@ie.uminho.pt
Instituto Superior de Ciéncias de Educacao de Benguela (Angola), 2CIEd, Universidade do Minho (Portugal), °CIEC,
Universidade do Minho (Portugal)

Palavras-chave: habitos de leitura, mediagéo leitora, formacao docente, ensino superior, Angola

Este estudo apresenta os resultados de um inquérito implementado com o objetivo de mapear os
hébitos e comportamentos leitores de estudantes do ISCED de Benguela (Angola).

A relevancia da investigacao reside na necessidade de compreender as praticas de literacia dos
futuros professores do Ensino Primario, responsaveis por iniciar criangas no universo da leitura. O
professor mediador desempenha um papel central no desenvolvimento do habito de leitura nas
primeiras etapas da escolaridade, sendo essencial que ele proprio seja um leitor proficiente e
diversificado, capaz de inspirar e guiar os alunos no contacto com uma variedade de textos
(Campoverde Jumbo & Requena Vivanco, 2022; Munita, 2021; Tarachuk, Azevedo & Dalla-Bona, 2024).
A metodologia adotada baseou-se na aplicagcdo de um questionario estruturado que visava alcangar
seis objetivos principais: (1) caracterizar o comportamento e os habitos de leitura dos estudantes; (2)
recolher dados fidveis para fins cientificos; (3) compreender os fatores que influenciam os héabitos
leitores, incluindo barreiras e motivacgdes; (4) avaliar as preferéncias e padrboes de leitura, como
locais, tipos de materiais lidos (livros, revistas, jornais) e os formatos preferidos (impresso ou digital);
(5) investigar o impacto da leitura na vida dos estudantes, incluindo os efeitos no lazer, aprendizagem
e desenvolvimento pessoal; e (6) explorar os contextos sociais e familiares que influenciam a
formacao dos habitos leitores, com énfase nas experiéncias na infancia relacionadas a leitura.

Os dados recolhidos e analisados permitem identificar tendéncias, desafios e oportunidades
relacionadas a leitura entre estudantes universitarios angolanos. Este mapeamento € crucial para o
desenvolvimento de intervengdes educacionais e politicas que promovam a literacia em ambientes
de ensino superior, especialmente em contextos onde os habitos leitores enfrentam desafios
culturais, estruturais e sociais.

Ao conectar praticas leitoras com dimensodes de lazer, formagdo académica e desenvolvimento
pessoal, esta comunicagao oferece uma analise abrangente e pratica sobre a importancia da leitura
para o sucesso dos estudantes e o0 seu papel na formagédo de cidadaos criticos e reflexivos. Os
resultados preliminares apontam para a necessidade de politicas mais robustas que incentivem a
leitura como elemento central da formacgao universitaria.
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To comply with the seriousness and objectivity of science, many studies show how researchers use
linguistic strategies to remove subjectivity, such as nominalization and passive verb forms (Livnat,
2012). Rhetorically, these strategies help researchers project an ethos of serious, objective scientists
(Amossy, 2010, p. 189). The results in articles can then appear independent of the researcher’s identity
as if nature were speaking for itself. However, it is not rare to come across scientific publications where
both objectivity and seriousness are not met (Scaccia et al., submitted). Not only do we find marks of
subjectivity in these articles, but we can also encounter what is usually considered the least serious
of discursive practices: humor. Indeed, humor has been used in formal and informal science, as well
as spoken and written exchanges between experts and in popularized science. But one interesting
academic example can be found in physics: the century-long (and still ongoing) debate over the
foundations of quantum mechanics between eminent physicists such as Einstein, Bohr, Schrodinger,
Dirac and, more recently, Bellis a blatant-yet understudied —example of humor in scientific discourse
and publications. In our presentation, we will focus on an article that had a remarkable impact on both
reviving and advancing the debate on the foundations of quantum mechanics. In this article, the
physicist John Stewart Bell makes extensive use of humor in “Against ‘Measurement’ (Bell, 1990).
Applying the tools of discourse analysis, we will present how Bell builds ethos through humor to
achieve his argumentative aim: to persuade his audience to reconsider the importance of a crucial
scientific debate. We will highlight the conditions under which humor in scientific discourse is not only
allowed butrecommended —and even necessary. This leads us to conclude with a discussion of humor
in science in the age of Al: Al's ability to recognize humor in scientific articles, its capacity to reproduce
or assist in scientific writing, the challenges of the advice or limitations it provides regarding the use of
humor, and whether it can account for the personal style and ethos of the writer.
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Reflexivity is a significant part of the doctoral experience, maximising the learning potential of the
write-revise-reflect cycle (Boud et al., 1985). This premise is a key feature of our writing for publication
course for multidisciplinary, mutltilingual doctoral students. This presentation firstly examines the
evaluation and subsequent adaptation of three writing reflection tools used on this course. Our
findings from this iterative process underscore the importance of designing a reflective tool that not
only complements course objectives but also addresses students’ needs. The second part of the talk
aims to situate our results within the Al landscape. We seek to engage the community in exploring how
Al-driven tools might enhance or hinder students’ engagement with writing reflection. How could Al
support the reflective process and students’ needs? Should we proactively adapt reflective practice to
incorporate Al for everyone? And can Al be integrated into reflective writing without compromising the
writer’s agency?

This paper briefly introduces our 10-week, flipped research writing course before outlining the
evolution of the reflective tools employed from reflective journals (Boud, 2001) to in-text comments
with a reflective paragraph (Yayli, 2012) to narrative frames (Wette & Furneaux, 2018). We will explain
why we felt a change in reflexive practice was required by using Experiential Learning Theory (ELT) as
the analytical framework. We evaluated each reflective tool based on the frequency and quality of
reflection-in-action; reflection-on-action; and reflection-for-action (Schon, 1992) found in the
reflections. Our findings suggest that separating reflection from the text in journals can be problematic
and whilst reflection-for-action was evident, reflection within and upon the text was limited. The
second iteration, in-text comments, demonstrated evidence of reflection-in-action. However,
students struggled to use this method for reflection-for action. Our third tool, narrative frames,
facilitated reflection-on-action through exemplifying and commenting on text revisions and promoted
reflection-for action. Whilst we believe this tool marries our objective of promoting writer’s
understanding of their own process, we are now faced with considering how foolproof this strategy is
against the use of Al or whether we should accept the use of Al in the write-revise-reflect cycle and
adapt accordingly.
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The field of academic writing has recently faced the challenge of the use of generative artificial
intelligence (GenAl) in writing research papers (Dwivedi et al., 2023). However, human supervisors
(teachers and students alike) are indispensable when turning an Al-generated text into a well-
integrated, meaningful, and authentic academic paper. For example, critical thinking and the ability to
make prompts to the chatbot define the quality of the Al-generated response which in turn needs to
be checked for different criteria such as content, style, or referencing. Similarly, in software
development, engineers use GitHub Copilot to write and debug code, but software engineering
students still must understand fundamental programming concepts and develop their own
algorithmic thinking and problem-solving skills. By creating a piece of software themselves, students
become the authors of their work; if Al takes the lead, they remain observers. Young professionals of
diverse fields should therefore engage in higher-level thinking processes while supervising GenAl tools
based on previously acquired knowledge and skills.

We present a 90-minute teaching practice aimed at a) revising the principles of academic writing in
English as L2 while b) benefiting from GenAl as a time-saving tool for a writer aware of pre-taught
features of quality research papers (style, text organisation, referencing). The activity simulates the
process of developing a research idea - a stage in the novice writer's academic career which may be
creative, but solitary, and requiring guidance. Graduate students are invited to develop their ideas in
an informal, impromptu manner, and use ChatGPT to turn them into an introduction to a research
paper. In the Al-generated text, students sequentially identify the features of academic style and
reflect on their appropriateness, check the reliability of the Al-generated references, and assess text
organization together with the structure of the introduction. By using GenAl as an academic writing
‘copilot'in this 'skilling-up' exercise (Finkel, 2017), students benefit from the integration of both worlds
—human and Al — fostering the writer's academic performance, especially in L2 (Sun, 2024).
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Este trabalho, vinculado ao Programa de Pés-Graduagdo em Estudos Linguisticos (PPGEL) da
Universidade Federal de Uberlandia (UFU) e apoiado pelo Grupo de Cooperagao Internacional de
Universidades Brasileiras (MOB-GCUB). A pesquisa busca relacionar as “histérias pregressas de
letramento dos estudantes” (Oliveira, 2016, p. 226) de um grupo de quatro alunos do Curso de
Portugués para Fins Académicos, na Faculdade de Educacgéo, Artes e Humanidades da Universidade
Nacional Timor Lorosa’e com as praticas de letramentos académicos vivenciadas naquele contexto
multilingue para compreender a produgdo académica do género resumo. A base tedrica inclui
elementos da Linguistica Aplicada, dos Novos Estudos de Letramento (Guimardes, 2018) e de
letramentos académicos (Fiad, 2011, 2015). A pesquisa, é qualitativa e de cunho etnografica (Lillis,
2008), utilizou entrevistas semiestruturadas online em tétum e portugués, além de diarios de escrita
sobre o curso produzidos pelos participantes, para compreender suas experiéncias e desafios. Os
resultados indicam que os estudantes enfrentam dificuldades na interpretagao de textos académicos
e na elaboragao de resumos em portugués, principalmente devido ao vocabulario especializado.
Contudo, valorizam o apoio docente como fundamental para superar esses obstaculos e se inserirem
na formagao académica. Observa-se que suas opinides refletem uma visao tradicional das praticas
académicas, centrada no dominio da lingua, com pouca énfase em aspectos sociais, como
identidade e poder (Lea & Street, 2014). Apesar dos desafios, os resumos elaborados pelos
participantes demonstram praticas emergentes de engajamento discursivo, nos quais atribuem
significados, negociam normas académicas e constroem identidades autorais. Esses achados
corroboram as perspectivas de Fiad (2013) e Guimaraes (2018), que consideram a escrita académica
um espaco de criagao e negociagao de sentidos, especialmente em contextos multilingues. Assim, o
estudo evidencia como praticas de letramentos sdo moldadas por fatores linguisticos e culturais,
contribuindo para a compreensdo do ensino e da aprendizagem em cenarios de diversidade
linguistica.
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Propelled by Canada’s International Education Strategy (Government of Canada, 2024), Canadian
universities have promoted their educational commodities that intensify ‘global’ knowledge and
experience through various institutional student mobility programs deemed as potential revenue
streams for the institutions and the nation. Yet, such initiatives and planning have been fraught with
contradictions and concerns. Such endeavors are often incoherent with other academic priorities and
institutional values such as equity, diversity, and inclusion (EDI). Despite the diversified linguacultural
landscape of institutions, the internationalization of English language education continues to
legitimize colonial relations of power reflective of Eurocentric onto-epistemological orientations to
knowledge construction and mobility, viewing Eurocentric Canadian languages, cultures and
associated social practices as the ‘appropriate’ knowledge and experience for international students
to acquire in order to develop a sense of global competitiveness and belonging. In this ideological
backdrop of English language education, this paper provides a critical analysis of discourses behind
the internationalization of higher education (IHE) reflected in governmental and institutional policies
related to IHE in relation to the sociopolitical conditions that international students are situated in.
This will be followed by a brief discussion of the institutional structuring of English language programs
across Toronto-based universities. The paper attempts to demystify the current state of the IHE driven
by and for economic interests leading to ideologically contradicting conditions and consequences and
pragmatically paradoxical practices and implications for non-anglophone international students. It
proposes a decolonizing approach to English language teaching (ELT) that emphasizes learners’
multimodality-enhanced multiliteracies engagement to resist the neoliberal and neocolonial
ideologies reflected in the IHE. The proposed approach attempts to reconceptualize what knowledge,
skillsets and experience may be constituted as valuable global competences from a decolonizing
pedagogical orientation.
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The use of artificial intelligence (Al) in academic writing is often considered problematic (Cotton et al.,
2023). Yet, the percentage of students using Al has been found to be increasing in time (Tragel et al.,
2025) and it is unlikely that the students would give up using Al tools which help them ease the
schoolwork burden (Behrens et al., 2024). For this reason, it is important for the universities to focus
not on preventing but on researching how and for what purpose it is possible to use Al in academic
writing in an ethical and educative way. To understand the academic writing process of students, we
conducted a questionnaire at the University of Tartu, Estonia in 2023 and 2024. Among other
questions, we asked the students about their experiences with using Al. In our presentation, we will
first give an overview of the results of a quantitative analysis of the answers of that question from 292
mostly native Estonian speaking university students (see also Tragel et al., 2025). As the same
questionnaire included a question about the difficulties that the students face in academic writing, we
have done correlation tests to see whether there are connections between the use of Al and the self-
reported difficulties. Finally, to see if these difficult writing activities can be facilitated with the use of
Al tools in the context of Estonian, we have tested the abilities of the most common and available Al
tools, e.g., ChatGPT in different stages of the writing process, e.g., writing some parts of the text,
proofreading or translating.
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The rise of Al has drastically changed the conditions for exams, reading, writing, and learning. While
promising, Al can also pose risks — such as hindering learning by bypassing critical reading and writing
processes. University teachers today struggle with questions on how to incorporate Al into studies and
examinations and there is often a lack of consensus. Students, on the other hand, lack clear guidelines
and understanding of the obstacles and opportunities presented by Al tools. This is where writing
centres can serve as a meeting place for dialogue and support. To address these complexities,
Stockholm University’s writing centre has developed a two-hour workshop for students given once a
term in both Swedish and English where we demonstrate and discuss the ethical and effective use of
Al. The workshop is based on interdisciplinary Al research, student consultations, and educator input
across fields. Our two-part workshop starts with a presentation of SU's general guidelines for Al, and
students are asked to reflect on the guidelines, requirements, and expectations around Al in their own
departments. The second part involves practical activities based on SU's general guidelines,
UNESCO's guidelines and our own policy for working with Al. These activities demonstrate how Al can
support motivation, reading comprehension, translation, self-testing, and writing, showcasing its
potential to enhance student engagement and participation. Al is presented as a “study buddy” that
students cannot fully rely on. This framing can serve as an entry point for students' critical thinking
about information and their own development. In our best practice contribution, we show concrete
examples from our workshop material. The workshop has generated interest among students and
educators, highlighting the writing centre's role as a resource for the university in the ongoing dialogue
about the use of Al.
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Nowadays, the use of Artificial Intelligence (Al) for writing has grown exponentially, so that it is used
both personally and professionally. The main objective of this research is to investigate through a
series of questions university students’ self-efficacy in relation to reading and writing and how much
and for what purpose they use Al in writing academic tasks. Surveys have been carried out on 319
university students in their 2"®and 4" years of their Education degrees. The questions about their self-
efficacy had to be answered with a number between 0 and 100, depending on how much they agreed
with each item. Results show, in relation to the ideation dimension, that the students feel themselves
able to write what they think and organize the concepts in a 71.31 as an average value. However, they
have a higher self-efficacy in relation to their conventions, related to spelling and grammar, since the
average for these questions was 85.92. Finally, with regard to self-regulation, they consider themselves
able to concentrate and avoid distractions when writing with an average of 67.85. Concerning the
questions about Al, 81.78% of the participants acknowledge to use this resource. Most of them use
this technology mainly to summarize texts, to access an explanation of paragraphs or ideas that they
do not understand and to get ideas of a topic. Regarding how much they consider themselves to have
the ability to use Al to write and read, on the scale from 0 to 100, the average score was 62.55.
Therefore, it can be concluded that pre-service teachers have a not very high conception of their
reading and writing abilities and seems to supplement them through Al. However, they do not believe
that they have enough knowledge to use it properly. This suggests the necessity of improve their
training on academic writing including IA as an educational resource.
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This panel draws on research conducted at three U.S. universities to explore the affordances of Al
technologies for enacting asset-based writing pedagogy. It builds on research that explores
multilingual writers’ perceptions of and practices with Al (Cummings et al., 2024; Higgs & Stornaiuolo,
2024) to develop a nuanced, ethical understanding that challenges binarized conceptions of Al as
eitherthreat ortool (Enriquez et al., 2023; Vetter, 2024). Extending research arguments that Al-enabled
multimodal assignments enable affective agency and enhance student voice (Jiang, 2024; Tan, Xu &
Wang, 2024), we draw on fungi studies (Sheldrake, 2020; Tsing, 2015) to explore the improvisational
and indeterminate features of Al-facilitated multilingual writing. Speaker 1 discusses a pedagogical
innovation that integrates Al tools into international students’ writing about their spatial adventures,
exploring how Al tools support students to situate their encounters with differences within the
geographic and historical landscape of the city, to strategic their own border crossing, and to challenge
dominant narratives. Speaker 2 examines how Al tools (Chat GPT, Google Translate) complicate U.S.
institutional policies and instructor attitudes toward multilingual students. She describes a multi-year
project that revealed and responded to student anxiety about Al, by creating a video for teachers that
proposed pedagogical interventions, including strategic Al use (Cummings et al., 2024). Speaker 3
explores how the ‘standard voice’ of Al embodies and shapes monolingual beliefs. She invites
pedagogical attention to the lack of ethical guidelines for how linguistic data have been used to train
Al writing models and discusses how such models might perpetuate linguistic racism (Baker-Bell,
2020) in contestation of translingual conceptions of “world Englishes.” Speaker 4 examines skill-based
workshops as a pedagogical intervention through qualitative and autoethnographic experiences
teaching technical writing in the disciplines to majority L2 language learners at a semi-rural satellite
campus of a public land grant institution in the United States. This presentation explores alternatives
to text-based assessment and offers insight into many learners' first encounters with translingual
writings (Lee, 2016). Together, we observe the shifting pedagogical, institutional, technological, and
cultural ecologies of multilingual writers, which are increasingly mediated by Al technologies with
unique ethical, technical, and expressive challenges.
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Since its launch in 2022, ChatGPT has been used by many to compose texts such as theses, CVs,
business reports, as well as personal communication like emails and texts (Marr, 2023). This
widespread use has been met with disapproval from educators worldwide, some even actively
rejecting this new artificial intelligence tool on the grounds of plagiarism and ethics, for example
(Barret & Pack, 2023; Dehouche, 2021). However, prohibition does not often lead to compliance, as
evidenced by the increase and perpetual development of generative Al (GenAl) tools such as ChatGpt,
and students’ continued use as their main writing tool (Barret & Pack, 2023). If we as writing literacy
instructors have no control over students’ use of Al tools in their writing, how can we then use these
tools to enhance (and not hinder) the teaching of academic writing? | suggest we teach students the
responsible use of GenAl tools for writing by presenting their optimal uses in our courses and teaching
students to evaluate the accuracy of their output (Ingley & Pack, 2023). Before we can competently
demonstrate the use of GenAl tools beyond ChatGpt, we need to know the tools available, how they
work and their possible pitfalls (Tseng & Warschauer, 2023). Through a workshop, | would like to
(re)introduce fellow writing instructors to useful GenAl tools beyond ChatGPT, and invite all
participants to explore these tools themselves before incorporating them in their courses. The
proposed workshop would be accompanied by a PowerPoint presentation of GenAl in four categories,
and participant practice and engagement would be driven by a combination of individual, pair and
group activities. These collaborative and analytical activities are geared towards a firmer grasp of
GenAl writing tools and our continuous professional development.
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Reminders of time are inescapable in school which is organized by academic years, course schedules,
and learning management systems (Nordquist, 2017). Teachers encourage students to start writing
projects early and develop writing processes that allow time for reflection and creativity. And students
develop practices and perceptions about time that shape their approaches to academic writing
assignments. Yet, psychological experiences of time and their impacts on writing practices and
identities are relatively unexplored in our field. This presentation draws from research about the
psychology of time such as of “time awareness,” (Shipp, Edwards & Lambert, 2008) and “time
perspective,” (Loose, Wittmann & Vasquez-Echeverria, 2022), to explore how university students’
affective and embodied temporal experiences of writing influence their processes and perspectives of
writing and learning. Drawing on interviews with students before and during the pandemic | illustrate
how students grounded discussions of successes or struggles with writing in descriptions of affective
experiences of time. Their perceptions of whether they felt time was rushing by, or slowing down, were
shaped by material and cultural experiences that, in turn shaped their writing practices and learning
identities. Their sense of time awareness, or whether they felt time was rushing by, or slowing down,
was often compared with what they perceived fellow students, or teachers, to be experiencing. When
students’ temporal landmarks that shaped time awareness were disrupted, it often had significant
impacts on how they wrote, and felt about writing. In addition, as they reflected on their writing
processes and identities as writers, they often framed their comments in terms of their “time
perspective” or their sense of focusing more on the future, present, or the past. Depending on their
time perspective, they might discuss experiences as something they judged by past writing practices,
or, as something that they regarded more in the context of their future writing selves. Time is a backdrop
in multilingual writing education, whether in planning a writing project, meeting deadlines, or deciding
what to prioritize in revising a draft. The psychology of time offers distinctive perspectives through
which we can help students better understand their writing processes and identities.
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This presentation synthesizes transnational theories of friction from rhetoric and composition and
anthropology to analyze how students translate technical genres in writing in the disciplines (WID)
courses. By operationalizing the theories of friction by Tsing (2005), the presenter will argue for a
methodological intervention into how we assess generative A.l. use for technical translation, and
particularly the use of LLMs for writing and translation purposes in WAC/WID programs.

Toward this goal, the presenter will briefly highlight findings from a WAC/WID program assessment
projectinthe Republic of Qazagstan that focused on translation technologies in the writing classroom.
They will analyze a case study of a writing instructor’s translations of technical genres in their
professional development work through a WAC program in a borderlands region of the Republic of
Qazagstan — a regional context undergoing considerable linguistic evolution and an educational
context regulated by a trilingual language policy. In this critical ethnographic study, the researcher first
accounts for their positionality in a transnational literacy context before explaining how they analyzed
examples of participants’ multi-draft writing, drew from semi-structured interviews, assembled field
notes, and engaged in over seventy hours of classroom observations.

Research findings reveal that students and instructors alike develop a kind of friction literacy in
identifying tensions between the global and local as they move across genres in translation. This
presentation will define this concept of friction literacy and offer it as a useful framework for theorizing
multilingual writing in the age of generative A.l. technologies and evolving language and educational
policies. The presenter then cautions that processes for identifying friction literacies necessitate
writing research methodologies that foreground researcher presence and local translation
epistemologies.

As WAC/WID administrators increasingly seek to prepare students to write for transnational
audiences, this presentation argues that the methodological benefits of locating friction literacies
hold promise for making students’ negotiations of the local and the global visible.
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The aim of this practice-oriented presentation is to share key learning points from the University of *'s
Decolonising Doctoral Training project that adopted a student-staff partnership model (Healey, Flint &
Harrington, 2014) to redesign a number of workshops for PhD students offered through our Doctoral
College. The main driver for this project was ensuring that our doctoral training curriculum meets the
needs of researchers from different backgrounds. This presentation will focus on a doctoral writing
workshop entitled ‘Writing a Confirmation Report’, which aims to provide guidance on how to write an
effective report for the PhD confirmation (or upgrade) stage.

Our process of student-staff collaboration involved a series of meetings and discussions amongst the
project partners ranging from a very specific focus on the activities and content covered in the
workshop, to much broader discussions on what decolonising, inclusivity and belonging mean in the
context of academic writing instruction for doctoral students, how we can make writing development
training more inclusive and what potential barriers to student participation in training and academic
writing practices might be.

In this presentation, after providing a brief overview of the project and the student-staff partnership
model adopted, | will share the suggestions for designing and delivering more inclusive writing
development workshops for doctoral students that we developed as a result of this initiative, as well
as the key principles underpinning these suggestions. The list of specific suggestions will include a
sample ‘positionality statement’ emphasising the contextual specificity of the ‘norms’ and academic
writing style requirements being taught, which was subsequently incorporated into the workshop.
This presentation will be of interest to writing specialists working with doctoral students and
researchers, as well as to any colleagues interested in developing more inclusive approaches to
writing instruction both in terms of specific pedagogical principles and classroom ideas, as well as
using student-staff partnership initiatives to develop more inclusive writing pedagogy.
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